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Report on the Ministry of Education Consultation Meetings with Parents Family and Whānau Members on National Standards and Reporting to Parents
Introduction
Plain-language reports to parents are a fundamental aspect of the new policy on National Standards in primary and intermediate schools.  Consultation with parents, family and whānau members was an opportunity for them to provide their views on the most helpful type of reporting.  
Meetings with parents formed an important part of the nationwide consultation programme on draft National Standards and reporting to parents from mid May to early July 2009.  These meetings supplemented the opportunity to provide input by completing the feedback form (in hard copy and online).  

The six week consultation programme included school-hosted meetings and meetings with reference groups of parents with special education needs.  As well as these meetings, Ministry staff in the regions who work with particular population groups (Pouwhakataki, Pasifika Education Coordinators and Refugee and Migrant Coordinators) were invited to organise community meetings where parents could discuss reporting to parents on the National Standards and where they could fill in the information and feedback booklets.  

In total, 2,146 parents were involved in face-to-face discussions.  These included 789 at the school-hosted meetings, eight parents at two specific meetings focusing on children with special education needs, 1,075 in whānau meetings and 274 parents from refugee and migrant backgrounds.  The “parents” who contributed to the consultation included grandparents, aunties, uncles, caregivers and other family members with an interest in the education of their children.  

This paper provides a summary of the consultation feedback received from parents who attended the school-hosted meetings.  It supplements the parent feedback provided through the Parent, Family and Whānau Feedback Forms.  All those who attended parent meetings were encouraged to complete these forms, the results of which have been summarised separately.  
School hosted consultation meetings
Rationale for approach
Participating schools were identified based on the size and composition of their student population and the desirability of involving a cross-section of parents, family and whānau members, particularly those who might be hard to involve through the other consultation methods.  The consultation approach assumed that parents with a common interest focused on a particular school would be most comfortable in small group discussions with other members of that parent community.  
In a number of cases, we were approached to open the meetings to include parents at other schools.  We left that decision for each principal to make, and some meetings incorporated a wider parent group.  
We suggested to principals that we would like to have up to 50 parents attend each consultation meeting.  This took account of the time available and the need to support the discussion group process where parents had literacy or language needs, as well as to answer queries that might arise in the discussion groups.  Regional Ministry staff working with particular population groups (Pouwhakataki, Pasifika Education Coordinators and Refugee Education Coordinators) and community members of the Ministry’s Pasifika Advisory Group provided additional support at some meetings.  Some discussions were conducted in parents’ first language, rather than English, with their support.  

Number of meetings, duration and scheduling
While 42 meetings were originally programmed, 39 were ultimately held.  Each school meeting lasted two hours.  There were:

· seven morning meetings (generally 9.00am to 11.00am)
· 15 afternoon meetings (from 1.00 to 3.00pm) and 
· 17 evening meetings (usually 6.30pm to 8.30pm).
Location of meetings, school type and parent participants
Meetings were held across the country and at a mix of full primary, contributing and intermediate schools.  A list of the participating schools is provided in Appendix 1.  

We recognised that attendance numbers would be affected by factors like the size of each school, and the timing and duration of meetings.  Parent attendance was spread over the morning, afternoon and evening meetings as follows:

· 105 parents at the morning meetings (the smallest meeting involved three parents and the largest 23 parents)

· 274 parents at the afternoon meetings (attendance ranged between two and 35 parents)

· 410 parents at the evening meetings (a low of nine and a high of 47 parents). 
Of the 789 parents who attended the school meetings, 512 were from schools in the decile 1 to 5 range.  The number of parent participants by school and decile is provided in Appendix 2.  
Teachers and Boards of Trustee members were present at almost every parent meeting.  Where they wanted to be part of the discussions, they were invited to participate as parents since there were other consultation opportunities for them in their professional capacities.  
Meeting process
At the beginning of the meeting, participants introduced themselves, the ages of their children and what they considered to be important about education.  Background information about the consultation, comprising a number of key messages, was provided and parents’ initial questions were addressed.  (See Appendix 3 for an outline of the key messages).  
Parents were then invited to break into small discussion groups and the consultation reporting examples were distributed.  The snapshot, over time and progress report examples were explained in turn, and time was allowed for group discussion.  Around one-and-a-quarter hours overall was allowed for this.  (In the two schools where there were too few parents for this group activity, participants used the time with the consultation team as a question and answer session). 

Large sheets of paper containing the consultation questions (see Appendix 4) were provided to each discussion group and members were encouraged to record their group’s responses to these questions.  We made it clear that consensus was not required.  To enhance the small group discussion time, there was no feedback process to the wider group.  Towards the end of the meeting, each small group was asked to identify the most important things that their school could do to help them to help their children to learn, and to share these with all participants.
Parents readily entered into the discussions.  In some schools, the discussion groups did not address all of the questions because they ran out of time.  In some others, they were focused on their discussions and did not always make notes.  But many of them did.  These were able to be used as a memory prompt when participants completed their individual feedback forms during the last 15 minutes of the meeting.  They also provided the record of feedback from the small group discussions which are reflected in this summary.  It also incorporates the issues raised and comments made in the large group forum at the start of and towards the conclusion of each meeting.  
Parents’ views about education and what’s important
Parents came to the consultation meetings with a broad range of experiences and views about education and what was important to them.  Many wanted their children to enjoy learning and have the chance to be the best they could.  
The most important thing to me is that my four children enjoy learning.

Education provides opportunities -it should be fun as well as robust.

I want my school to get the best out of my kids so that they can be the best they can.

I’ve always encouraged my kids to be the best they can.

I want my kids to try and never say they can’t.

It’s important that kids don’t fall through the gaps and learn and keep learning.
For others it was important that schools took a holistic approach and had the flexibility to meet a range of needs.  
It’s important to address learning styles and needs in a holistic way.

I’m passionate about children learning as “the whole child”.

I have twin boys with very different needs – it’s really important that all needs are met.

There needs to be recognition of different learning styles without everyone being jammed into the same state.

Education as a preparation for life – academic achievement is important but we want out kids to survive the education system with their passions intact.

For some the basics were important.
I want my kids to get a good grounding in the basics.
I think that the education system should teach my kids how to read and write and do their times table.

A number of parents saw school as the start of a lifelong relationship with learning, they acknowledged the importance of the early years, and recognised that a good education gave their children future choices.  
Lifelong learning is so important – all children should be able to achieve their potential.
I’m a firm believer that you are never too old or too young to learn – being able to read is really important so you can access other learning opportunities.

The first five years is really important – we need to create a nurturing environment for our kids.

Education is important for life choices – it opens lots of doors and gives you more choices.
I want my kids to have a good all-round education so they can make choices in life. 
The importance of a parents working with schools was noted, and some parents acknowledged that their own education experiences had influenced their hopes for their children.  

I have three boys – it’s really important to goal set and work alongside the school to help them achieve their goals.  

A partnership is really important – there is a need to know what’s happening on both sides – home and school.
I didn’t have an enjoyable time at college but I went back recently and completed a literacy course so I can help my child to learn and have a better experience than me.
I want for my two girls what I never did – that’s to go right through school. 
National Standards and reporting to parents
Regardless of their perspectives, parents at all of the meetings were pleased to be consulted and to have the opportunity to have their say.  They were interested to learn what National Standards were about and to see and discuss the reporting examples.  
Some of their comments included:

Looking back it wasn’t always the brightest who achieved – it’s important for children to have goals and go for them – National Standards will help.

We need to prepare our children earlier for intermediate and college – the standards will help.

It would be great to know how they fit in age level and whether they should get help or get extended.

It’s important that every child has the opportunity to achieve their potential – not just the stellars and the strugglers but those in the middle too.

It’s good to have a standardized approach, particularly when kids change schools and classes. 

There were many questions which included:

What is a standard – is it an average?

Will there be one test?

Will the standards be the same everywhere?

Will they be enforced?

How have the standards been set – will there be a gap between where everyone is now and where they should be?

Who has set the standards – are they working teachers in touch with children or academics from Wellington?

How do we know the standards are set at the right level?

How will the standards be applied consistently particularly with teacher judgments involved in assessments?

What does it mean when a standard is what most children can reasonably be expected to achieve – how much is most children?
Will children be held back in classes if they are below the standard?

What are we expecting of children meeting the standard – will it be 75% or what? 
Will there be information for parents about what the expected standards are?

What’s being done about standards for new entrants – should consultation start with the ideal of what new entrants should have? 

If National Standards will start next year, will it be just Year 1?

How will the standards apply in the bilingual context? I’m particularly concerned about the standards and benchmarking – expectations of English in mainstream are different to bilingual.
How will new migrants to New Zealand be treated on the standards?

How will the Ministry support teachers and schools to implement the standards?

Is the Government going to increase funding to achieve this?

Some parents had particular concerns:
Standards shouldn’t put a whole lot of extra burden on a school.

The school should support a “well-rounded child” – I’m concerned that National Standards in reading writing and maths will detract from other curriculum areas.

What about the issue of children’s school readiness in Year 1 and the importance of bringing them up to the required level before the end of their first year of learning?

The arrangements in the first few years of school are messy (assessment after the first, second and third year of schooling but at the end of Year 4 and so on).  Teachers will be doing reports all year long.  

I don’t want teaching to the standard and just a focus on those who struggle.

How do we get teachers not just to teach to the standard?

I’m concerned that kids who are at or above the standards will get lost in the system because the focus will be on those not achieving.

While we may have a universal standard, there may be different pathways in learning and teaching for achievement.

What about the self esteem of children who are not achieving?

Already children are not achieving but there is no funding to address problems – how will this be dealt with?

What help in the way of extra resources will be given for the child that’s struggling? 

We need to acknowledge barriers to learning in some decile schools – teachers need to measure achievement from where they are.  
Is there adaptability in the system? By the time kids get to intermediate there’s often been years of intervention.

Others wondered why National Standards in primary schools weren’t part of a continuum, connected to other stages of learning:

Why are the standards only for Years 1 to 8? It would make sense to start before and continue them through to Year 11.

Why don’t the standards go right up to Year 10?

What happens when they go from primary to high school- will there be standards there too?
What about Years 9 and 10? They need monitoring too.

Standards should go through to Year 12.

Key themes

The following key themes emerged from the feedback provided.  
Key theme 1: Parents want specific, honest and regular feedback on their children’s progress in language they can understand, and with early notice of any problems  
Generally parents wanted better information about their children’s achievement and progress while they were at primary school.  There were some comments about information received during children’s primary schooling compared with at other stages of their learning.
The current transition from ECE to school means we move from getting really good information about our children to not much at all.  
It’s difficult tracking their progress in primary school – once they get to High School you know what’s going on.  
Parents strongly believed that they needed feedback from their children’s teachers that was specific and honest.  In particular, it was clear that they thought it was important to receive information about their children’s weaknesses and learning gaps, as well as their strengths.
I want specific information about where they are and why, and what they need to do, and how I can help.  Saying my child is making progress is not good enough.  
We want detail about strengths and weaknesses-specific aspects of their learning.
Honest reporting – tell me how he’s really doing – I want reality - the good the bad and the ugly.  
We want honest feedback about any gaps in our child’s learning.  
I’m interested in plain speaking-I don’t want to be told everything’s okay when it’s not.  
Let us know if there’s a problem and give it to us undiluted.  
A lot of school reports are tied up in political correctness – cut through the bull and tell us how it is.  

It’s important that parents get information about what our children are doing and where they are at – if they are struggling they should tell us.  
More openness and honesty – the positive and negative – we want to know it all.  
Honesty, plain language, and no surprises.  
The frequency of reporting was an issue when all of the example reports were discussed, and many parents commented on their desire for regular reports against the National Standards.  Where reasons were given, they were generally associated with the desire for an early response when learning problems were identified.  

Frequent reports are good.
I don’t want to leave it twelve months to find out there’s a problem.  
We would like to see a progress report at the end of every term so that we, as parents, can keep on top.  
Reporting should be termly not yearly – can address areas of concern quicker and implement change.  
Timely/early information and feedback about how our children are doing.  If there is an event of concern, don’t wait until reporting time, tell us as and when things occur. 

Early advice if there are concerns (for example a phone call rather than waiting for parent interviews.  
Parents supported the concept of plain language school reports on their children.  They wanted to be able to easily understand how their children were doing, and not all had the confidence to ask their children’s teachers for clarification or an explanation of terms that were not familiar to them.  They also thought that schools should better tailor reporting information to the needs of different parents, including those for whom English is a second language.  This included having reports translated into other languages.  
Communicate with us in ways we can understand.  
Explain jargon.  
With a first child you go to a parent/teacher interview and they tell you things you don’t understand – it’s really hard to understand where your kids are at if it’s not explained to you.  
Not everyone knows what mind mapping is – use plain English.  Use an explanation. Clarify essential terms.

Different parents should receive different information in different forms depending on what they will understand.  
What about parents who can’t read English or who don’t know the answers – how will 
they get help to know what is happening and how their kids are doing? 
Information needs to be translated into other languages.
Key Theme 2: Parents want good communication and strong relationships with teachers as part of working together to support their children’s learning.  
Parents said that good communication with teachers was important to their ability to support their children’s learning.  
Communication is important – working as a team.

Establishing a partnership with the same goals is important.
Better relationships between home and school.
Better communications between teachers, the principal and parents- talking being available at any time, and explaining what things mean and what kids are learning.  
Schools and us knowing where our kids are at.

Keeping in touch - regular communication.

They particularly value personal contact with teachers.  This includes access to teachers for informal conversations, as well as for quality discussions about their children’s progress as part of schools’ ongoing reporting processes.  

Face-to-face contact is important, communities in schools is great.
Seamless communication is important – access to teachers as and when needed.

All teachers should be approachable – an open-door policy (approachable, available and accessible).

Being able to go in and talk to the teachers without having to have an appointment.

Little chats that engage with the family are important.

Relationships – engaging more informally.
One-to-one communication with the teacher calling parents to make meetings.

Regular monthly feedback about what children are doing and how they’re doing.

There should be more regular face-to-face communication in each term.
Longer parent interviews or other opportunities to discuss our children’s progress.

Parent-teacher interviews need to be longer and held more regularly (quarterly).

Parent/teacher interviews each term to keep abreast of and support kids. 

There were also suggestions about the importance of building relationships between parents and schools. 
Create more family/school contact time not just about reporting.  

More opportunities for parents to have contact with the school - arrange things they can come to and get to know the teachers as people other than only parent/teacher interviews.  
Promote family/school relationships – quiz nights, educational fun and get togethers.

Encourage school/whānau relationships and engagement in learning e.g. whānau spelling bees.

Key Theme 3: Parents want good information about the National Standards, school systems and teaching approaches so that they can support their children’s learning 
Parents told us they needed to know more about what was going in schools so they could support their children’s learning.  
They viewed the draft National Standards and understood that they had been designed for teachers’ use.  However, they believed that a parent-friendly version should be available for them so they would have a better idea of the focus of their children’s learning in the standards’ areas and be able to relate that to the reports they would receive on their children’s achievement and progress against the standards.  
Tell us what the National Standards are in plain language/lay talk for parents.
It’s important to have just more than the report - we need something about what the standards mean as well.
It would be nice to get the standards in a language we can understand – parents are going to need information to really help.  I get it but I don’t really understand them.

Parents also thought it was important to have a clearer idea about how the National Standards fitted within the overall education system, including information about the New Zealand Curriculum, learning levels, and assessment systems used in schools.  It was noticeable that very few parents (other than those who were teachers) appeared to know what assessment systems individual schools were using.  
We’d like parent friendly information on the curriculum.
It’s important to understand each level of learning and what’s required.
Give us support to understand the school systems in plain language.
It would help us if the school explained the system – what testing system is used, what they’re doing, where they’re at.
Parents need to understand what the tests mean (STAR, PAT) and what the response/action is following these tests.  
While not a specific focus of this consultation, it was also clear from the meetings that parents had little knowledge or understanding of the National Certificate of Educational Achievement (NCEA).  National Standards in reading, writing and maths set out the steps that need to be taken each year as part of the learning journey which enables children to pass NCEA level 2.  

Parents were keen to know more about what their children were learning, and about their learning strategies, so they could help them with their homework and support their learning in everyday life.

I enjoyed school and I know my kids do but I want to know more about what they’re learning.
It would be good to get information on a regular basis about what our children are learning.

Open days at the school when we can see what they’re learning.

Teach parents kids learning strategies.

We want to understand the teaching strategies e.g. in maths so we can use these at home to help our children.

Give us the information about how to do it – the learning strategies.
Key Theme 4: Parents need practical assistance and support from schools so they know what to do to support school-based learning in everyday life
Parents value the opportunity to be involved in their children’s learning and want to help.  They don’t want to become teachers but said that they need support and some direction to feel confident and be effective in assisting their children to learn.  
Parents need to know the questions to ask about their children’s learning.

Parents need to learn as well – it just takes someone to help us.

Things need to be pointed out to us so we know what to do.

Tell us how we can help – it should be a partnership in sharing the challenges.

Suggest ways including practical things we can do to help especially things have changed since we left school.
They strongly supported the Next Steps section in the sample reports.  They appreciated that it told them what was going to be happening at school and they particularly liked the practical at home suggestions.  

Lets parents know what children are doing at school.

Parents can understand the plan for the future.
At school and at home – good to have them separated.  Next steps is great. 
We liked to see what they are going to achieve at school and how we can help them at home.
Home and school ideas. Brief plain language. Teamwork showing teachers and families working together.
The suggestions for what I can do as a parent are good.  

Love next steps – very valuable, natural learning suggestions.

At home, next steps. Shows parent action plan in ‘parent talk.’ 
Really liked suggestions of how to help kids learning appropriately at home.

Gives parents guidelines in simple clear language.  Offers good suggestions of what to do at home – basic everyday suggestions.

I like that it tells me what we need to do at home.

Formalising an ‘at home’ contribution provides positive and simple suggestions for parents to follow.

At home suggestions – good to have it written down.
They had a range of suggestions about the sort of practical assistance that would be useful to parents.  
Provide the school report in the style which says what parents can do.

It’s important to specify what the home tasks are.
We need realistic ideas and expectations about what we can do at home.

Make sure more books and study material come home from school.

Give us tips for practical applications of learning at home to support classroom and everyday life.

Provide tips for parents on how they can help using avenues such as newsletters and homework sheets.
Parents should be informed about websites and resources that can help.

Make the most of school websites.

Have an information pack for parents on different issues to support learning at all levels (hard copy or on-line).
Hold workshop evenings with parents.
Think about some learning incentives for parents.
What about a parent mentoring programme to support parents?
A liaison parent for every classroom.
Parent feedback on the consultation examples
Sample graphs - snapshot 

Parents were shown the two sample snapshot graphs and asked which sample they preferred.  Most parents preferred Sample 1.  
The main reasons for this preference were that they could see all of the information together, they found it easier to read and understand, and they liked the presentation (including the use of colour).  
Good view of their standing in one place.

Better comparison of reading writing and maths.

One glance and you can see where your child is at.

Visual important – not so reliant on words.

Elevating higher makes more sense to our Pasifika communities.

Simple – colours as indicators.
A small number noted that it was more economical and would involve less waste.  
It includes all three - less paper waste.

All subjects are shown together so we don’t waste paper and ink.

There were also a number of suggestions for improving this example.  In the main they related to greater specificity around the standards levels, the importance of highlighting the expected level and also of providing translations. There were also suggestions for the use of a different colour set.  
The levels could be more discrete rather than the continuous spectrum.
Provide a highlight at the expected level.
Report in other languages.

Change colours to traffic light (red at bottom, yellow in middle, green at top).
For those who preferred Sample 2, a common view was that it was easier to read, particularly for children.  
Parents made a number of additional comments when they discussed the snapshot examples.  
The first concerned the frequency of reporting.  A number commented on their desire for regular snapshot reports.  They had a range of views about how regularly such reports should be provided.  Where reasons were given they were generally associated with the early identification of learning problems so that they could be addressed.  
Frequent reports are good.
Encourage more active parent participation if regular reports are available. This interaction with whānau includes young parents with low support who might need mentoring.  
Snapshot should be issued at the end of term.

Snapshots throughout the year (3-4) not just at the beginning and end.

Like minimum of twice a year (once a year not adequate as no opportunity to make changes).

A second issue was associated with the desire for more detail to accompany the snapshot.  
More information as to where our child is within these levels.

Levels need defining more clearly.  

Explanation of how low is well below.
Need to be more specific- handwriting (formation), punctuation, grammar, creativity.

Breaking down the snapshot as to what has been taught that term (e.g. the maths topic covered).  
Percentages to make it clearer.
Some parents also identified the desire for comparative information at a range of levels.  
We’d like to know where the child is in the year – province, nationally, decile and class.

The percentage in each category should be available on request to compare nationally (what percentage are well above etc). Also the school percentage too.  
It would be good to be able to compare with others in the class.

This is missing information as to whether your child if for example is achieving the standard might actually be bottom of New Zealand performance. We need to know more.  
Finally, a number of parents wanted an explanation of the National Standards to help them understand any snapshot report.  
A snapshot on its own is not enough. What is the standard?

Sample graphs – over time

Parents were shown the two sample over time graphs and asked which sample they preferred.  Most parents preferred Sample 1.  

The main reasons for this preference were that they found it easy to understand and clear. 
It’s all there – you don’t have to look for other things (like the key).
Basic, familiar, very clear, simplified, nothing complicated.
A number also commented that it was familiar because it was like the Plunket well child graphs.  
Plunket mums will find this easy to read.

Parents can relate to it because it is similar to Plunket.

Parents had a number of design suggestions, including the use of more colour and different graph types, and also views about the presentation of over time information for all three National Standards areas.  
Well above standards should be a different colour to well below the standard.
Use the same colours on the snapshot sample for the overtime sample.

Suggest bar graphs with percentages or pie graphs with percentages.

Use bar charts, we already use them in the portfolios.

Need separate graph for each subject because it would get messy – though one graph for all would give a good view overall.

Overlay all three on the same graph to compare all subjects.

All three subjects on the same graph – use different colours or symbols to show comparisons.  
The reference to the Curriculum level on one of the axes of the graph caused some confusion with parents and there were requests for more information and clarification about this.

Need key of relationship of year level vs. curriculum level.
What does curriculum level mean?
The need for information about the Standards and for comparisons was also repeated by some groups.  
I want to be able to compare my child’s progress to other schools in the high school catchment.

For both samples we would like an additional graph to show the child against the national average.

We need to know if all others are at the standard to know how their performance should be valued.

What about information with comparisons between peers at school?  Area?  Year?  NZ?
There were questions and comments about the frequency of these reports with a desire to receive them more than annually.  Some of the reasons included:

I don’t want to leave it twelve months to find out there’s a problem.
We would like to see a progress report at the end of every term so that we, as parents, can keep on top.
Reporting should be termly not yearly – can address areas of concern quicker and implement change.”
There were also comments about standardised reporting and the storage of information.  
It’s important that the graph is standardized nationally.  
We need to know that the levels are standard across the country no matter what the decile of the school.
Make information available electronically so parents/schools can choose their own graph format.

Will this information move from one school to another if the child moves? (so the graph continues).  

How will information be stored and passed from school to school?

Over time – this could be tracked via a database nationally to trace children that move about a lot.

Samples of your child’s progress
Parents were asked what they liked about the consultation sample reports.  A number commented on the Summary of Progress which they liked and thought was easy to understand.  
The summary format is good.  

Gives a good reflection on child’s progress. 

Gives indication of achievement.

Summaries are personalized and relevant.

Easy to understand summary.

Summary seems adequate for lower levels – I’m not sure as the years progress.
Some thought that the summary was a little too basic and that greater detail should be provided.  They thought this should reflect both the work undertaken and what the child could do but also, more particularly, provide greater detail about learning gaps where the child had not achieved the standard.
Detail – can we as parents receive more detail?

Too simplistic and general – more detail required.

Summaries look very brief for a full year’s work.

The summary format should be a bit more informative and precise particularly the part when they are not progressing.  

Need to identify the need (gap) in learning.

Not specific enough in terms of weaknesses.  

The area of the reports that attracted the strongest comment was the Next Steps section.  Parents really liked the concept with a number commenting on the connection between parent and teacher and the ongoing partnership between home and school.  
It creates more understanding to build relationships.

It puts emphasis on the parent partnership.  

We like the home and school ideas.  Brief plain language.  Teamwork showing teachers and families working together.  
Telling what the school will be doing and what we can do. Parents need to take action to work with schools.  It helps parents to support what is being taught at school.

They appreciated that it told them what was going to be happening at school and particularly liked the practical at home suggestions.  
Good to know what teachers are doing.

Lets parents know what children are doing at school.

It provides the opportunity to prepare the child for what’s coming up.  
Parents can understand the plan for the future.

It’s good to see what the school is planning for next year and what we as parents can do to help.  
We liked to see what they are going to achieve at school and how we can help them at home.

The suggestions for what I can do as a parent are good.  

Love next steps – very valuable, natural learning suggestions.

At home, next steps. Shows parent action plan in ‘parent talk.’ 
They recognised that some parents would need more help than others to get involved.  
Some parents don’t know what to do - there needs to be sessions to really get them involved.

What about parents who don’t have the skills to help their kids – where’s the support for them?

Flexible and free literacy education for parents would help.

It’s important to develop ways to engage parents not otherwise involved in their children’s learning.  
Parents identified a range of practical ideas that would support them to be involved in their children’s learning.  
Under the home section, include more examples of activities for parents to use at home.

Schools could provide parents with more information about what they are aiming for in plain English.

Information on how the children are being taught e.g. strategies used for maths calculation etc.

Supplying resources for parents – a list of resources e.g. spelling word lists found in Spell-Write.
Web address for the NZ curriculum so parents can make sense of expectations of the curriculum.

Website with activities that parents can do at home to support their child’s learning for each level and to provide National Standard information.

Parent education sessions.

Parent workshops.

Website – information could be on-line.

Advocates –parent/teacher group, suggestions boxes.

A parent/teacher liaison position.
What are the standardized tests that the schools are to use and explanations for parents about them would be helpful.
Parent friendly National Standards so that we know what is expected at each level.
It would be helpful to know at the outset what National Standard terminology means and what is being measured.  

On the whole most parents found the reports easy to understand, although some thought they would still be challenging for those not fluent in English.  The importance of using plain language in school reports was reiterated, with some noting that the use of terms like mind mapping was not parent friendly.  
There’s still some use of teacher language.
Watch jargon – mind mapping – define more.  Make the situation comfortable for parents to ask questions about what words mean.  
Parents with English as a second language will have difficulty.
For parents with limited English language skills, there were suggestions for more appropriate learning examples to be included and for school reports to be translated into other languages.

Include more cultural learning examples.
Have information in different languages to help parents (as an option).

Translate the English into languages so that grandparents, parents and others who care for the children can understand them.
When discussing the sample progress reports parents commented on the need for regular reports with a variety of views expressed about the appropriate frequency.  
Need samples of children’s work alongside reporting. We’d like reporting done termly not once a year – make it more regular.  We like the achievement books done at our school.  

How many reports per year? We’d like termly reports/feedback and update on goals set. 

Written reports twice a year. 

Want written reports, along with verbal information, twice a year.

At least two reports minimum and preferably four (end of each term) to show progress. 

We think the first report should be between six weeks and three months. Six months is too late to identify any issues.
Some parents commented on the implications for teacher time. 

Make sure that teachers have preparation time to prepare the forms.

This is a huge amount of reporting to be collated by the teacher if this is an add-on to other school reports.

On paper it looks great BUT are teachers going to have the time and commitment to follow this through?
Are teachers going to have time to do all this extra work?
The arrangements in the first few years are messy – teachers will be doing reports all year long.

This is putting more on teachers – I’m concerned that it will mean less time for teaching. What extra support will they have?  There’s a danger that reporting will become formulaic due to work pressures. It will be hard for teachers to personalize information if they have 30 plus students.
If parents want a snapshot and progression that concerns me – our teachers work hard anyway.

It’s important to get the balance between our teachers having time to teach and share information with us about the standards.

Teachers need support with ideas of what parents can do at home - there could be a list of suggestions.
Schools helping parents to help their children to learn
We asked parents to tell us what they thought the most important things were for schools to do to help them to support their children to learn.  
They said that the most important things for them were:

· Better communication and relationships with teachers

· Honesty and timely advice on their children’s progress 
· Direction about what they as parents could do to help their children to learn, and the role of homework
· Some practical support and information.
Better communication and relationships with teachers 
Parents believe that good communication with teachers is important to their ability to support their children’s learning.  This included a desire for teachers who are accessible on a day-to-day basis as well as more regular communication with teachers about children’s progress throughout the year.  There was also recognition of the desire for relationship building that was not solely focused on reporting arrangements.
Parents’ comments included:
Honest communications and good relationships.
Schools understanding the importance of information to parents.

Getting information on current topics/areas our children are engaged in – termly preferable and/or more frequently. 

Newsletters are good for telling us what is happening in our school.

An open-door policy.

Being able to meet the teacher face-to-face anytime.
Regular communication about how our children are doing through the year.

Small things such as a slip going home with praise for the child on a regular basis – praise for small things will in time become big.

Identify strengths of individual pupils and ensure all teaching staff across the school know them.

Termly parent/teacher interviews to keep abreast of and support kids.

More family/school contact time not just about reporting.

Little chats that engage the family.

Honesty and timely information about our kids 
Parents said that if they were to support their children to learn it was important that they received honest information about them, they wanted it provided regularly and at an early point if there were signs of any problems.  
Give us honest and accurate information about our kids, particularly their weaknesses.

Honest feedback (what’s really going on).
Honest and open feedback- more information and feedback from time to time.
Honesty – tell us the truth about how my child is doing.  
Give us regular feedback.

We want to know regularly about our child’s progress, not just at the end of the year.  
Report on progress each term so I know how my kids are doing.

It’s important for testing to happen earlier in the year so that parents know about problems and gaps.

Timely communication – early if there are problems using options like a phone call, note or email – don’t wait for reporting time.

When there’s a problem give parents early advice of this and guidance on how to address it.
Tell us what we can do
Parents said it was important that they received some direction about how to help their children to learn.  
Provide the school report in the style which says what parents can do.

Reports on how our children are doing individually and what parents can do to support their kids.

We need strategies for direction – next steps for schools and parents.

Teachers to be clear to parents about what they need to do at home.

Tips for practical applications of learning at home to support classroom and everyday life.

We need realistic ideas and expectations about what we can do at home. 

Providing tips for parents on how they can help, using avenues such as newsletters and homework sheets. 
A number thought that an important part of the way that they could support learning was through their children’s homework.

Regular homework.

Regular and understandable homework.

Homework being part of home things, incorporating home is great.

Homework and how we can help – sometimes there are word we do not understand.

Homework so that children develop good learning habits.

More book and study material coming home from school.  

Linking homework to what is being learned at school.

Homework that reinforces teaching at school.

Make sure my children bring home library books and homework.

Information for parents about what’s expected for homework so they can support these being met.
Give us information and practical assistance
If schools are to help parents to help their children to learn, then parents thought they needed to understand better what was going on in schools, and to have access to some practical support.  
Make us aware of what the standards are.

Make sure there are parent friendly/plain language versions of the standards for parents.

Parent friendly information on the National Standards and what they are.  It would also be useful to have this information for the rest of the curriculum.

Make sure that parents have an understanding of the assessment tools that will be used with the National Standards. 

Annual workshops on learning objectives.
Knowing what strategies our kids are using - teach the generations through workshops and other ways and keep us up-to-date as our kids progress.

Being informed on the learning strategies currently being taught to our children so we can support them at home.

Parents being able to come into class and see how our children are learning.

Let us know what the priorities are and what the expectations are (issues like homework, being on time, sports involvement).

Have lots of parent/teacher discussions; workshop evenings with parents.
Provide parents with guidelines and suggestions either in workshops or accompanying kids’ homework (particularly ideas for dealing with reluctant learners).

Opportunities for sharing ideas with other parents.

Website information and support for parents.
Make sure there are additional resources available and known for those with different learning needs.

Parent access to resources – hard copy resources- stuff that parents could borrow.

Make the most of school websites.

Phone call to an 0800 number to find out what’s going on and workshops.

More concrete ideas for parents through workshops and other forums for parents to get ideas.
Appendix 1

School-hosted parent consultation meetings: summary by type of school 

	Full primary (12)
	Contributing (23)
	Intermediate (4)

	1. St John the Evangelist (Otara)
	1. Arahoe (Waitakere)
	1. Sir Douglas Bader (Mangere)

	2. Rangikura (Porirua East)
	2. Ranui (Ranui) 
	2. Raroa Normal (Johnsonville) 

	3. Maungaraki (Lower Hutt)
	3. Sunnynook (Takapuna North)
	3. Taupo (Taupo)

	4. Crawshaw (Hamilton)
	4. Stanley Bay (Devonport) 
	4. Wanganui (Wanganui)

	5. Tauranga (Tauranga)
	5. Richmond Road (Ponsonby)
	

	6. St Joseph’s (Nelson)
	6. Avondale (Avondale) 
	

	7. Brockville (Dunedin)
	7. Rowandale (Manurewa)
	

	8. Forbury (Dunedin)
	8. Wymondley Road (Otara)
	

	9. Ascot Community(Invercargill)
	9. Nga Iwi (Mangere)
	

	10. Cornerstone Christian (Palmerston North)
	10. Wainuiomata (Wainuiomata)
	

	11. Westport South (Westport)
	11. Newtown (Newtown)
	

	12. ) Greymouth Main (Greymouth)
	12. Frankton (Hamilton)
	

	
	13. Tauhara (Taupo)
	

	
	14. Arataki (Mt Maunganui)
	

	
	15. Whangarei (Whangārei)
	

	
	16. Marewa School (Napier)
	

	
	17. Clive (Hastings)
	

	
	18. Dunsandel (Leeston)
	

	
	19. Salford (Invercargill)
	

	
	20. Merrilands (New Plymouth)
	

	
	21. Welbourn (New Plymouth)
	

	
	22. Wanganui East (Wanganui)
	

	
	23. Somerset Crescent (Palmerston North)
	


Appendix 2

School-hosted parent consultation meetings: parent participants by school and decile

Total schools 39
Total parents 789

	Decile 1
	Parent Nos
	Decile 2
	Parent Nos
	Decile 3
	Parent Nos
	Decile 4
	Parent Nos
	Decile 5
	Parent Nos

	St John The Evangelist
	23
	Ranui
	20
	Avondale Primary
	19
	Wainuiomata
	30
	Arahoe
	15

	Sir Douglas Bader Int.
	12
	Rangikura
	14
	Frankton
	28
	Newtown
	22
	Greymouth Main
	23

	Rowandale 
	13
	Arataki
	32
	Tauhara
	17
	Whangārei
	2
	
	

	Wymondley Road
	23
	Brockville
	7
	Ascot Community
	19
	Wanganui Int.
	47
	
	

	Nga Iwi
	37
	Wanganui East
	17
	
	
	Westport South
	18
	
	

	Crawshaw
	31
	
	
	
	
	
	
	
	

	Marewa 
	20
	
	
	
	
	
	
	
	

	Forbury
	12
	
	
	
	
	
	
	
	

	Somerset Crescent
	11
	
	
	
	
	
	
	
	

	9 schools
	182 
	5 schools
	90 
	4 schools
	83 
	5 schools
	119 
	2 schools
	38 


	Decile 6
	Parent Nos
	Decile 7
	Parent Nos
	Decile 8
	Parent Nos
	Decile 9
	Parent Nos
	Decile 10
	Parent Nos

	Taupo Int.
	9
	Sunnynook
	11
	Richmond Road
	9
	Dunsandel
	16
	Stanley Bay
	28

	Merrilands
	35
	Tauranga
	23
	St Joseph’s 
	24
	Salford
	3
	Maungaraki
	21

	
	
	Clive 
	9
	Welbourn
	26
	
	
	Raroa Normal Int.
	22

	
	
	Cornerstone Christian
	41
	
	
	
	
	
	

	2 schools
	44 
	4 schools
	84 
	3 schools
	59 
	2 schools 
	19 
	3 schools
	71 


Appendix 3
Parent consultation meetings: Key messages

· Low levels of literacy and numeracy (reading, writing and maths) hold young people back and affect them throughout their life

· In 2008 27% of students did not achieve the literacy and numeracy requirements necessary to attain level one of the National Certificate of Educational Achievement (NCEA) by the end of year 11.

· For Pasifika this is 36% and for Maori 40%.

· Educational achievement levels have increased in secondary school but those who start behind stay behind  

· Addressing learning difficulties at primary school has the potential to make a big difference to educational performance and life outcomes, it:

· gives your children choices about university and apprenticeships, the jobs they will get, where they will live, and how they will be able to provide for their families/whānau 

· is about building from the start.  Reading, writing and maths skills give your children the chance to learn across all areas of the New Zealand Curriculum.  A ladder metaphor was used working up to NCEA level 2 - the steps that need to be taken each year are part of the learning journey which enables children to pass NCEA level 2.  

· National Standards will tell us how our children are doing in reading, writing and maths every year of their schooling - right from their first years through to the end of intermediate - and will ensure that assistance can be provided to those who need it

· National Standards set out what can reasonably be expected of most students by the end of a particular period of learning or year.  Students start at different points and progress at different rates so both the rate of progress and actual achievement are important.  

· National Standards will be in schools from 2010.

· There is no single test and no national testing.

· Teachers will assess students against the National Standards using a range of assessment tools (including existing tools) and their professional judgment.  

· Plain-language school reports to parents/whānau are an important part of the new approach.  They will tell you:

· how your children are doing against each standard and how they are progressing over time 

· how they compare with others in the same age group

· how any learning difficulties will be addressed

· the steps that the teacher, parent/whānau and child need to take to support further learning.  

· Reporting to parents on the National Standards is a really important change to the education system - plain-language school reports will empower you by:

· making it clear how your children are doing against the standards each year

· showing you how their progress is tracking over time

· identifying the part that everyone needs to play to support on-going learning (the teacher, parents and the child)

· giving you increased confidence to be part of your children’s learning.

Appendix 4
Parent Consultation Meetings: Consultation Questions

Sample Graphs-snapshot
· Which snapshot sample did you prefer?

· Why did you prefer it?

· Do you have any other suggestions?
Sample graphs- over time
· Which over time sample did you prefer?
· Why did you prefer it?

· Do you have any other suggestions?

Sample progress reports 
· What did you like about the sample progress reports?

· Anything you didn’t like?

· Were they easy to understand?

· Do you have any other suggestions?

What are the most important things your child’s school can do to help you support your child to learn?
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