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INTRODUCTION 

Children have a natural ability to develop language and effective communication skills – particularly when supported by a language-rich environment in the home, early childhood setting and classroom. However, for a number of reasons, some children have mild to moderate speech language difficulties, which may not be apparent until they start school.

Many of these difficulties can be overcome by making use of the stimulating activities and environments surrounding the child. By sharing information, planning and working together, families, whänau and teachers can find solutions which in turn help the student gain skills and confidence. This close partnership and process also supports students, families and whänau for whom English may be a second language.

A good listening environment is crucial to successful classroom learning. Some open plan spaces and large classrooms provide acoustic challenges for the student with speech and language difficulties. There are practical strategies in this booklet on how to meet these challenges.

This resource is for classroom teachers with students who have mild to moderate speech and language difficulties. It focuses on students in Years 1 to 3, but many of the strategies included would also be appropriate for senior students.

Parents will find this resource provides practical strategies that can also be used at home and a useful insight into how teachers support children with language difficulties. 
Students with severe speech and language difficulties will need the specialised intervention of a speech-language therapist. These are students for example who stutter, or who have severe problems with a husky or nasal voice, speech that is very difficult to understand or a diagnosed language disorder.

A student may have mild to moderate language difficulties when they find it hard to:

· Understand and interpret verbal instructions 

· Contribute verbally to small group or whole class discussions

· Retell a simple story

· Distinguish verb tenses, pronouns and plurals

· Complete a rhyming pattern.

Teachers provide a language environment crucial to learning. They use language to build appropriate learning contexts, and the curriculum to enhance and develop students’ communication skills. Using some focused strategies in these areas will help students resolve mild to moderate language difficulties.

ABOUT SPEECH

Speech is the spoken form of language. It is the physical or motor act of placing the articulators (tongue, teeth, lips and palate) in various positions to produce sound. The process of speech development begins with the coos, cries and sucking of the newborn child. It then steadily progresses through the years of early childhood, so that by the time the student enters school he or she can make hundreds of sound combinations to express words.  Speech development is normally completed by the end of Year 3 (age 7 or 8). 

The physical act of speaking is known as articulation. Speech is a complex, “whole body” process with many physical factors playing a role. These include respiration and breath support, body positioning, muscle tone, jaw strength, palate positioning, control and movement, tongue and lip positioning, and vocal fold functioning (Strode and Chamberlain 1997). 

Successful speech development is a combination of these physical factors and their inter-relationship with language development. Students need to have words and ideas to articulate. They also need to have the opportunities to practise their talking with their families, peers and others to develop and refine their articulation. 

With these factors in place, mild to moderate difficulties with speech will resolve over time.

WHEN SOUNDS DEVELOP

When are Speech Sounds Learned

The chart below shows the age by which most students have mastered particular consonant sounds.
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ABOUT LANGUAGE

Language is a code that students learn to communicate ideas and express wants and needs. Reading, writing, speaking and gesture are all forms of language.

Language is the basis for all human communication and is fundamental to thinking and learning. In the classroom, students use language to present ideas and communicate through the understanding and use of vocabulary, concepts and grammatical forms that “fit” specific activities.  
Language enables students to:

· Participate in class discussions and build relationships

· Reflect and think

· Express feelings and ideas

· Plan, control and guide their actions

· Problem solve, develop logical relationships and make explanations

· Create and recreate

· Remember and recall

· Ask questions

· Develop reading, writing and spelling. 

By the time they arrive at school most children are able to understand and express a variety of meanings and intentions. They can initiate and take part in conversations with teachers and peers. They can present and respond to ideas. They now have the building blocks for academic learning in place and are ready to interact with a curriculum that requires them to listen, speak, write and read.

The New Zealand English Curriculum states that:

Students should be able to:

· engage with and enjoy language in all its varieties; and

· understand, respond to and use oral, written, and visual language effectively in a range of contexts.

 

On page 27, the New Zealand English Curriculum states: 

Listening and speaking are essential for language development, for learning, for relating to others, and for living successfully in society. Students should learn to express their own ideas, feelings and thoughts clearly, and to respond to others appropriately, in a range of formal and informal situations.
They should understand the processes by which they acquire these skills, think critically about what they hear, and use oral language to gather, process and present information.

SETTING UP FOR SUCCESS

Within a typical classroom there will be students who are at different stages in their learning and who possess diverse learning styles. A range of strategies (visual, auditory and kinaesthetic) is therefore provided to help address the individual language learning needs of students. This resource:

1 Describes strategies for providing a supportive learning environment

2 Highlights the curriculum area related to a particular language skill

3 States the skills a student requires to achieve in this particular curriculum area

4 Gives an example of a student who is having difficulty in this area

5 Lists strategies the teacher can use to build these skills in their classroom.

Many of these strategies were provided by teachers and are commonly used in classrooms. 

Creating a Climate of Confidence

The following strategies will create a climate of acceptance that will foster students’ confidence in listening:

· Place those who have difficulty listening or hearing close to the front  

· Ensure there is good light on your face and that all students can see you clearly

· Keep instructions short and simple

· Use a signal the class understands when they are to stop what they are doing and listen

· Allow sufficient time for a student to process information and formulate a response

· Encourage students to listen to stories, songs, chants and poems

· Tell stories without a book and encourage students to join in repetitive phrases

· Provide opportunities for hearing and retelling familiar stories

· Introduce a variety of music-related activities

· Provide a cassette recorder or listening post with a selection of stories, songs or rhymes

· Link to activities used at home, such as sound lotto, rhyme and rhythm games.

The following strategies will create a climate of acceptance that will foster students’ confidence in speaking:

· Develop and maintain routines – they provide a safe learning environment

· Provide regular and varied opportunities for students to speak and ensure all students have a turn

· Allow sufficient time for less confident students to make contributions

· Structure opportunities for students eg, provide a sentence framework into which they put the missing word

· Encourage the use of word games at home

· Include repetition – this allows students to develop prediction skills and builds confidence in making contributions

· Prepare students – they are more likely to contribute when they know what is coming, and where other students are providing models

· Arrange for peer tutoring using a buddy who is strong in language.

LISTENING

Hearing

A prerequisite of good listening is consistently good hearing. Speech and language can only develop through being able to hear speech and language. Students with mild to moderate hearing difficulties may say sounds such as s, sh, ch and f incorrectly or miss out end sounds altogether. 

Watch for middle ear problems (including glue ear). They are not always accompanied by ear infections and pain and can go unnoticed, even by the student. These problems can also be intermittent, for example, a hearing test may be clear one day but by the following month the ears can be sufficiently blocked to cause a hearing difficulty. 

Student Example 

Sam is playing on the mat with his back to the classroom. Tidy up time is called but Sam keeps on playing. The teacher notices and calls his name but Sam continues playing. The teacher walks over to him and calls his name again.  Sam looks up surprised.

Strategies

· Refer students to a hearing and vision tester or public health nurse

· If necessary, support the family to ensure follow up happens with the GP or appropriate agency  

· Give every student the best opportunity to hear information in the classroom

· Stand where students can see and hear you clearly

· Keep background noise to a minimum

· If you suspect a student has hearing difficulties, place them close to whoever is speaking. 

Attending to Verbal Messages and Environmental Sounds

Students must be able to identify the important features of a message often against the background of a noisy and distracting environment.  They must also be able to maintain their attention until they have received the whole message or the activity is complete. A good listening environment is crucial to successful classroom learning. 

Student Example

The teacher gives an instruction to the class – get your story writing books out of your desk, and a pencil and bring them over to the mat.  Susan starts off listening well, but when some students cross the playground outside the window, she watches them.  By the time she looks back at the teacher, the instruction is complete. Susan gets her maths book out of her desk and joins the other students on the mat.

Strategies

· Create an environment where students know they are expected to listen and attend. Use a prompt when listening is expected eg, put on your listening ears or clap to a pattern. 

· Keep the noise level at a minimum when students need to listen and give a visual symbol to listen eg, hand to ear

· Use listening games such as Simon Says, Hide and Seek, Scavenger Hunt

· Use barrier games ie, following instructions from the other side of a barrier without the advantage of a visual cue 

· Concentrate on activities that are fun and simple to create for individuals and groups. 

Following and Interpretation 

Students need to be able to listen to stories, information, and discussions, recognising concepts from their prior knowledge.  They then need to integrate this new information into what they already know.  This knowledge will build their skills for prediction and guessing.  Students who are able to predict find it easier to listen attentively.

Student Example

Kiri sits in the middle of a group of students during science.  The teacher is talking about the life cycle of a monarch butterfly.  Kiri lacks the vocabulary and prior experiences necessary to process the new information she is receiving.  While she is quiet and not disruptive, she is switched off and not absorbing the information.  She is unable to respond to the questions.  

Strategies

· Sit students having difficulty close to you

· Use familiar stories and repeat them often

· Use visual prompts to carry meaning eg, pictures, symbols

· Allow time for the student to respond

· Rephrase questions or comments linking them to a known aspect for that particular student eg, remember the caterpillar you found that day, Kiri?
· During a group discussion, rephrase or summarise what the previous student has said

· Help the student find the main idea

· Become familiar with the story before reading it to the class so that you can signpost it as you go.

Recall

Students must be able to retain what is said to them, and be able to retrieve this information when required. This enables them to build concepts and develop an understanding of the world around them.

Student Example

Joanna follows what is going on during the topic time, and she is able to correctly answer questions about that topic. However she can no longer do this after a break. 

Strategies

· A set of pictures can act as a reminder. These might be photocopied out of the book you are working on, or the student might draw them, to keep the ideas fresh

· Encourage students to bring photographs of familiar people, places, pets or objects from home

· Provide many opportunities for students to retell familiar stories and rhymes with visual aids

· Present the same concepts in a variety of different ways on successive days

· Use prompts to refocus the students on the topic by reminding them of the previous work

· Provide a fun activity to take home that will carry over the concept covered that day.

Following Instructions

Students must be able to process what is required of them and respond in a timely way.  Difficulty in following instructions may be a problem of attention, memory, an inability to understand, lack of vocabulary, or all in combination.

Student Example

Jessica is chatty and doesn’t listen.  Her hearing is reported to be good.  She needs several prompts to get started on a new task and leaves out part of what was asked of her.  She frequently gets her cue for what to do by observing her classmates.

Strategies

· Ensure you have the student's full attention before beginning – this might be done by saying their name

· Keep instructions short and simple and where possible break the instruction down into composite parts and give only one or two parts at a time

· Arrange for students, in pairs, to play barrier games together. One student gives the instruction, the other carries out the task

· Provide regular, repetitive routines. These require far less processing and are therefore more likely to be followed

· Use visual prompts wherever possible – a gesture, picture, or symbol

· Pair the student with another student who will be a good model and/or prompt.

Listening and Interaction to Clarify Understanding 

Students need to be active listeners. Students must be able to listen to their teacher and peers. They need to use verbal and non-verbal means to encourage the speaker to clarify when they do not understand. This may include eye contact, facing the speaker, affirmers like uhuh, did you? and clarifiers: What do you mean? What did you say?  Students also need to be able to reply to direct questions. 

Student Example

Leilani is standing in a group of students listening to Rangi describe a game they are now going to play.  Leilani has never heard of this game before.  Rangi explains carefully and when he has finished, he goes to take up the position to start the game. Leilani doesn’t know what to do – she has not understood what Rangi has said and has failed to let him know this.  Leilani shrugs her shoulders and walks away from the game without asking what she should do.

Strategies

· Use role modelling

· Discuss the partnership of communication – that it is a two-way process involving a speaker and listener

· Role-play social situations such as in the class, in the playground

· Give the student a chance to rehearse asking questions where they do not understand.

Developing Sound Awareness, Links with Literacy  (Phonological Awareness)

The student needs to be able to identify and name the different sounds, segment and blend them, create rhyming patterns and clap rhythms. Students who have difficulty in this area will also experience difficulties with literacy. There is a hierarchy of learning for the development of phonological awareness: rhyming, alliteration, letter-sound link, segmenting, analysis, blending and manipulation.

Student Example

James and Steven are twin brothers in a Year 3 class. Neither can write a sentence and they can only read known text at emergent level. When asked to write a three letter word they can get the initial and final consonants correct but the vowel in the middle is usually wrong. They could give rhyme examples for three letter words but could not clap out two syllable words without practice.  

Strategies

· Ask the speech-language therapist, Resource Teacher: Learning and Behaviour (RTLB) and the Resource Teacher: Literacy (RTLit) in your area to support you with training and resources

· Become familiar with at least the most frequently used texts and programmes in this area, for example: A Sound Way; Communicate to Participate; Tata 

· Provide opportunities to build skills with fun listening games, action games and matching activities

· Use activities to build skills in recognising rhyme and generating new rhymes

· Read stories which include plenty of repetition and alliteration

· Encourage students to develop their own raps

· Include body movement for maximum learning opportunity eg, stamping out syllables, hopping on word parts, moving people about to create new words.

SPEAKING

Using Vocabulary to Identify and Describe

Students need to have developed a variety of topic-related labels, names and describing words through a range of experiences, to have stored these in their memory bank and be able to quickly retrieve them as required.

Student Example

Ella has difficulty finding the right word to use.  She uses the wrong words or words like them, that, there to name or describe items. She tries hard to use words from her experience. 

Ella: 
That (an egg beater) please. 

Teacher: 
What do you want?

Ella: 
That – there.

Teacher: 
What is it?

Ella: 
Do thing with it – that (pointing)

Teacher: 
It’s a beater

Ella: 
Beater.

Teacher: 
Oh, you want to beat the eggs.

During a unit on recipes, the teacher named the ingredients, measurements, tools, and looked for opportunities to use the new terms many times over in a meaningful situation, to link them into Ella’s current knowledge.

Strategies

· Incorporate vocabulary learning into all classroom activities

· Teach new vocabulary

· Revisit the new words at intervals through the day and ensure students take them home to share and generalise

· Base naming activities on a current theme or topic and get the class to brainstorm as many related words as possible

· Use memory or Twenty Questions type games, rhymes and stories

· Provide opportunities for each student to use the new vocabulary, using small groups if possible.

Expressing Ideas and Feelings

This activity requires students to have an understanding of themselves, the concept of emotions, the confidence to express these, and the vocabulary with which to do so. Students require regular and frequent opportunities to talk about personal experiences.

Student Example

Mioko doesn’t contribute much in class and requires prompting to participate, even in small groups. She writes and talks about the same topic during story writing or sharing time.

Mioko talks about going to the beach.

Mioko: 
Good morning girls and boys.  I went to the beach…

Teacher: 
I like the beach.  Tell us about it.

Mioko: 
I went to the beach… and, um, … the water.

Teacher: 
Did you swim in the water, or play in the sand?

Mioko: 
In the water.

Teacher: 
Oh, you swam in the water.  Was the water cold or warm?

Mioko: 
Cold.

Strategies

· Structure sharing times so all students have a turn

· Provide language models to help students to build their stories. Did you swim in the water? Oh, you swam in the water
· Use ‘forced alternatives’ such as: Was the water cold or warm?
· Use small groups to encourage role play 

· Set up an oral language group using a resource such as Talk to Learn or Hauraki Early Language Programme (HELP) 

· Provide a basket of topics for students to select from eg, items, pictures or titles

· Help students express ideas more fully using prompting and cueing

· Include a topic on emotions within your programme.

Participation in the Classroom 

Students need to understand the importance of questions, and the rules that underpin starting a new topic and taking turns within the classroom.  They need to know how to make a contribution, when it is appropriate to interrupt and how to do so.

Student Example

Kate does not listen to what other students say.  She struggles to stay on the topic and interrupts others. Class discussion following Anzac day:

Mera: 
I saw a film about soldiers arriving at Gallipoli and how…

Kate: 
Who were they?

Mera: 
I don’t know – it was a film…  Anyhow, after they got out of the boats they…

Kate:  
My dad’s got a boat

Mera: 
Shut up, Kate.

Strategies

· Encourage students to take turns in groups 

· Use question games such as Twenty Questions, What’s My Name and riddles

· Focus on conversation skills and what is required, using a resource such as Resource Activities for Peer Pragmatics (RAPP) and Socially Speaking 
· Use role-play conversations and interruptions

· Use co-operative learning strategies eg, members of the group taking roles such as speaker, listener, note taker

· Use peer mentoring programmes.

Sharing and Taking Part in Conversations 

The student needs to recognise and interpret non-verbal language and the particular social rules of that setting (for example on the football field, in the classroom). Students need to know how to stay on a topic, when it is appropriate to move off a topic and how to keep a conversation going. They need to understand the subtleties of body language and non-literal language. The ability to make friends relies on these skills.

Student Example  

Hemi sometimes has difficulty staying on a topic he has not introduced. In the playground, John is telling Hemi about his Robocar but doesn’t get past the first sentence because Hemi keeps interrupting with his own thoughts. 

John: 
Hemi, you wanna see my Robocar.  Mum said I could bring it to school today.

Hemi: 
Guess what!  We’re going to McDonald’s tonight cos it’s my Uncle Mick’s birthday.

John:  
Are you?  My Robocar is really cool because it has turbo jets and you can turn it into a robot.  Let’s go and get it out of my bag. Wanna come?

Hemi:  
My Uncle Mick got a new car last year and it’s a Pajero – cool, eh.

John:  
I’m gonna get my Robocar – wanna come, Peter? (John and Peter go to play with the Robocar).

Strategies

· Discuss the partnership of communication eg, speaker and listener

· Role-play social situations eg, in the class, in the playground, on the football field

· Discuss feelings, facial expressions and voice differences that give clues to the communication partner

· Rehearse using fillers (mmm and uhuh) that show interest and keep conversation flowing

· Practise talking on a topic 

· Use prompts such as when things happened, where it happened, who was involved, and the basics of story telling eg, the beginning, middle and end

· Give students a chance to rehearse asking questions about the topic. Put a chart up on the wall with the examples

· Use pictures to reinforce verbal ideas eg, a pictorial sequence of expected events to accompany the verbal explanation

· Use resources such as Socially Speaking and First Steps.

Retelling Past Events

Students need to be able to retell events in which they have been involved and texts to which they have listened. To do this effectively, they must have recall of the event or story, use full sentences that use the correct tense and put the elements in chronological order.  

Student Example

Sam often wants to contribute at news sharing times but the information he provides is difficult to follow.

Sam: 
Me go…..camp and walking long way…fence, cows and horses. Cow chase, me running. Runned…..

Teacher: 
You ran back.

Sam: 
Long walk drived back. 

Teacher: 
Oh, you drove back.

Sam: 
Mum new car now…

Teacher: 
That’s exciting, your mum has a new car.

You may also notice quiet students who are reluctant to participate and difficult to prompt.

Strategies

· Teach sequencing skills to aid retelling of stories eg, mindmapping, a series of pictures drawn by the student to capture key points

· Help students focus on a few key ideas

· Praise attempts and remodel to provide clarity for others eg, your mum has a new car
· Encourage use of visual prompts such as an item from home, photo or newspaper clipping

· Implement a home/school diary to assist with clarification - get parents to note something students could be encouraged to share

· Model use of correct tense and use of complete sentences eg, you drove back.

Presenting

A student needs to be able to use the appropriate language convention for the event or setting.  For example giving a mihi, reciting a rhyme, presenting at assembly or in a speech competition, sharing news, giving a thank you speech or making introductions.

Student Example

Wiremu chats freely with his classmates.  However, Wiremu is unable to give a mihi without considerable support and input from his teacher and the rest of the class.  He struggles to say more than one word at a time and only says that after a long pause.

Wiremu:  
   

Class: 
Kia ora…

Wiremu: 
Kia ora koutou katoa…. ….

Teacher: 
Ko…

Wiremu: 
Ko… Wiremu …

Teacher: 
Au

Wiremu: 
Au. …

Teacher: 
No …

Wiremu: 
No …Tamaki… Makaurau …au.

Strategies

· Use teacher modelling and peer modelling eg, tuakana/teina

· Practise opportunities at other times

· Practise the conventions for each of the formal speaking occasions.

RESOURCES

General Language

At the Cutting Edge - Recent Research on Learning to Read and Spell, Nicholson, T., New Zealand Council for Educational Research (1994)

Communicate to Participate – A training package for classroom teachers including information about speech and language development, screening tools and checklists, Specialist Education Services (1998)

Exploring Language – A Handbook for Teachers, Ministry of Education, Learning Media (1996)

First Steps Oral Language Resource Book, Education Department of Western Australia, Heinemann R. (1997)
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Planning and Assessment in English, Ministry of Education, Learning Media (1997)

Talk to Learn – A resource package for setting up oral language groups, Specialist Education Services (2000)

Talking to Learn – A video highlighting how to run an oral language group with specific language facilitating strategies, Specialist Education Services, Canterbury (2000)

Tata, Berryman and Rau, Poutama Pounamu (1998)

Social Interaction Skills

A Source Book of Pragmatic Activities, Johnston et al, Communication Skill Builders (1984)

Communication Lab – A Classroom Communication Programme, Dodge, Singular Publishing Group

Cooperative Learning – And How to Make it Happen in Your Classroom, Van der Kley, Linwood Guidance Unit (1991)
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Socially Speaking, Schroeder, A., LDA (1997)
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Oral Language Activities

Fill-ins, Specialist Education Services, Bay of Plenty East (revised and edited 1999)

Five Minute Stories, Eccleshare, J., Scholastic Ltd (1995)

Hauraki Early Language Programme, and HELP Intermediate, Specialist Education Services Thames (1994)

Oral Language Resource Book and Oral Language Continuum – First Steps, Evans, J., Heinemann (1998)

Time for Talking, Love, E., and Reilly, S., Longman (1997)

Phonological Awareness

A Sound Way, Love, E., and Reilly, S., Longman (1995)

Sound Beginnings – The LDA Phonological Awareness Training Pack, Gross, J., Garnett, J., LDA (1995)

Sounds Abound – Listening, Rhyming, and Reading, Catts, H. and Vartiainen, T., Lingui Systems (1993)

Recall and Retelling Text

Fold a Book – Individual Storybooks for Language Development, Gustafson, M., Communication Skill Builders (1991)

Listening and Processing

Follow Me – Listen and Do Activities, Frank, G.W., Lingui Systems (1988)

Listening and Remembering Specific Details, Gilliam Degaetano, J., Super Duper Publications (1999)

It’s Time to Listen, McAleer Hamaguchi, P., Harcourt Brace (1995)

Listening with Kids, Serway, L., Communication Skill Builders (1995)

Support Personnel

· Resource Teachers: Learning and Behaviour

· Resource Teachers: Learning and Behaviour (Mäori)

· Resource Teachers: Literacy

· Resource Teachers of Mäori

· Special Needs Coordinators in schools

· Ministry of Education specialists – Communication team members including speech-language therapists.

Websites

Catalogue of Disability Information and Resources
www.makao.org

IHC
www.ihc.org.nz

Ministry of Education

(go to the Special Education link)
www.minedu.govt.nz

New Zealand CCS 
www.ccs.org.nz

New Zealand Disabilities Resource Centre
www.enable.co.nz

Parent-to-Parent 
www.parent2parent.org.nz

Te Kete Ipurangi – The Online Learning Centre
www.tki.org.nz







