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SUMMARY

Creating Pathways and Building Lives (CPaBL) is a Ministry of Education project aimed at building a sustainable, integrated school-wide approach to career education in 100 secondary schools selected by the Ministry of Education. 

The Education Review Office (ERO) has evaluated CPaBL since its inception in 2006 and this report presents ERO’s findings.

ERO found that overall, almost all CPaBL schools are positive about the initiative and perceive many benefits for staff and students.  Helpful features that principals and teachers’ have identified include appropriate resourcing, valuable professional development, the concept of a team approach to career education, useful support from external teams, better understanding of the analysis and use of data, and opportunities to network with other participating schools.

The Ministry intended CPaBL to:
· Improve the quality of careers information, advice, and guidance for their students;

· Improve student motivation, engagement, retention and achievement;

· Assist students in making a smooth transition from school to further training and employment;

· Be more responsive to diverse student needs, specifically Māori, Pacific, refugee and migrant students, and at risk students;

· Encourage the involvement of families and whānau.

School-based career education teams were provided with support from an external team from Career Services and School Support Services to develop and implement a school-wide Career Education Plan (CEP) based on identified student needs.  

This report

This ERO report provides an overview of the implementation of CPaBL with a focus on information of particular relevance for schools.  It builds on ERO’s July 2008 report on progress being made by CPaBL.  The 2008 report has been published on the Ministry of Education website
. 

For this report, ERO has used information gathered since the beginning of the project, including return visits to the case study schools, visits to some additional CPaBL schools, and surveys of principals, CPaBL teams, students and external teams.

Implementation in Schools

Leadership: Probably the most significant factor in the successful implementation of CPaBL is the principal’s vision and commitment.  Most principals have a clear vision of the central place of career education and advice in the school.  

Where principals have taken a strong leadership role, they have articulated their understanding of high quality career education, and have ensured that school systems are used to support the development of a school-wide programme of career education and guidance.  

Principals demonstrate leadership through taking an active role in the CPaBL team, or making it clear that CPaBL is a school-wide development priority and including a senior manager in the CPaBL team.  

In schools where such leadership is evident, developments in career education are more likely to be sustained.

School systems: Some schools are using departmental curriculum documents to provide guidance about ways to include career education and guidance in each curriculum area, and some schools expect teachers to have personal development goals related to career education.  Heads of departments are expected to report on outcomes for students and teachers, and the principal reports on these to the board. 

Many schools believe CPaBL has led to improved links between careers advice and subject selection.  Some schools have begun to include information about careers in their subject choice booklets, though many schools were already following this good practice.

Team approach: Many schools have effective careers teams that include representatives from curriculum and pastoral care areas.  The teams have reviewed their school-wide career education provision, identified gaps, and have recommended the most appropriate way to address them.  Team members encourage teachers to provide career education in an integrated way and support them in this.  The teams are most successful when a senior manager is an active member.  In some cases, this person is the CPaBL leader, which demonstrates that the initiative is a school-wide development priority.

The team approach enables inclusion of a broader range of views, sharing of tasks and responsibilities, facilitates uptake across the school, and increases the likelihood that positive developments will be sustained.

Teacher uptake: One of the biggest challenges for CPaBL teams has been to get teachers to recognise the importance of career education and advice and to understand their own role in providing students with relevant information and guidance.  Many schools have provided targeted professional development to clarify responsibilities and help teachers in their specific roles.  

Some teachers were initially concerned that career education would be an additional element in an already full curriculum.  However, professional development focused on careers education has enabled teachers to appreciate that information about careers can be incorporated into their curriculum subject areas and can result in better-motivated students.  

Many schools have an increase in staff awareness of the importance of career education and in the number of teachers who include career information in their subject teaching.  ERO’s student survey responses indicate, however, that some rather than most teachers integrate careers information into their subject areas.

Professional development: A key factor in the successful implementation of CPaBL has been appropriate professional development.  This was the most common use of the CPaBL funding.  Some professional development was provided at a school-wide level and some was for groups of teachers such as staff who teach career education units, staff of departments, deans, and tutor teachers.  Professional development has included integrating careers information into subject teaching, pastoral care/tutor roles, and how to access careers information.  

Schools were well supported by the external providers – School Support Services and Career Services.  The allocation of the funding between the two services resulted in Career Services being the main provider of support.  

Providing Career education and guidance:  Career education and guidance has four main components.  Schools tend to include the three components of Developing Self‑Awareness, Making Decisions, and Taking Action as specific modules in a curriculum subject or in tutor time.  Schools increasingly expect teachers to support the component Becoming Aware of Opportunities by including references to jobs that relate to their teaching subjects.  Principals surveyed usually considered that their current career education provision was effective for students, particularly in Years 12 and 13.

Almost half of the schools surveyed by ERO reported that career education was integrated across the curriculum at each year level.  This was likely to be through teachers talking about jobs where the subject might be used, explaining the relevance or long-term value of learning a particular topic, or using career education as the focus for teaching a skill such as information literacy.

Most schools provided a career education module in Years 9 or 10, usually in social studies, health or English.  Two thirds of schools included a career education module in Year 10 social studies.

As a result of CPaBL, a considerable number of schools have introduced or improved the delivery of career education at tutor or form time.  These schools are changing the role of the tutor or form teacher from being solely an administrator (eg marking the roll and reading notices) to carrying out a more specific pastoral role and developing a more personalised relationship with the students.  The teacher sometimes plays a key role in helping students to choose their subject options.  The tutor teacher is not the careers adviser and needs to know when to refer students for careers advice.  

Schools continue to provide one-off careers-related activities, most often for senior students.  CPaBL funding has been particularly valuable for small rural schools in supporting students’ travel to major centres for a few days to experience tertiary education.  

A few schools have introduced the strategy of providing a goal-setting day on which students, teachers and parents meet to discuss and plan the students’ future, with specific goals to be aimed for.  This consultative process has resulted in subject choices more appropriate for a student’s likely future direction.  

Target groups: The Ministry of Education identified Māori, Pacific, migrants and refugees as specific groups on whom the initiative should focus.  These students may be at risk of not moving on successfully to work or further study.  Most schools have developed strategies to meet the identified needs of students at risk (93 percent) and of Māori students (87 percent), 57 percent have developed strategies for Pacific students, 39 percent for migrant students and 31 percent for refugee students.  

In some cases, schools have chosen not to focus on target groups, but usually have strategies in place to provide better pathways, particularly for Māori students.  Some schools have found that the best way to engage the whānau is to go to the local marae, rather than inviting whānau to the school.  

Schools also have increasingly recognised the needs of refugees and, in conjunction with other Ministry initiatives, have improved provision for these students and families.

Approximately three quarters of the schools surveyed felt that CPaBL had at least to some extent, improved student motivation, retention and achievement for the target groups.  

Provision of information and resources:  CPaBL encouraged more and better careers information for students and their families.  Funding has led to improved access to careers related information, both print and online.  Some schools have used the funding to purchase notice boards to display careers related information.  Some school websites include information about career education and have links to the Career Services website.  In some cases, careers rooms have been relocated or expanded, but a large proportion of careers advisers still believe their room is less than adequate.  In particular, almost half of the respondents report that their work space and storage facilities are inadequate, and a quarter have concerns about location and privacy.  Computers are generally available for students to access careers information in computer suites or the library. 

Schools display careers posters in classrooms and corridors and most have prepared plans and resources for teachers to use when delivering career education units.

Tracking students:  Schools have a range of systems for tracking and profiling students while they are at school.  Some schools keep paper files on students, but increasing numbers use the computerised school student management system to enable a wider sharing of information.  Few schools have comprehensive information on all their students after they leave school. 

Self review: Most schools developed their self-review processes further as a result of CPaBL.  Most (73 percent) had career education goals in their strategic plan and developed plans to monitor the delivery of career education and its effectiveness.  At the time of ERO’s survey, schools were often found to be either in the process of carrying out self review or intended to carry out surveys in 2009.  Schools surveyed teachers and/or students as part of their self review.  Some of the schools visited by ERO had not yet collated the information gathered, or analysed the implications for ongoing development.  

ERO has developed a resource bank of questions from which schools can select suitable questions to ask students, teachers and or parents.  This resource is also available in te reo Māori.  Many schools have selected items from the bank, surveyed staff and students about key aspects, and introduced new strategies to fill identified gaps.  They intend to use similar surveys in the future to monitor their own progress.  

Although some schools found the task of completing the baseline survey challenging, many now recognise that drawing together information from a wide variety of sources (much of which was available in various parts of the school) and considering it as a whole was useful in evaluating their current career education provision and deciding priorities for development.  

In some schools, career education was not provided for all students at each year level.  It is important that schools monitor the provision of career education systematically to ensure the needs of all students are met.  

Student voice: Surveys of students have given schools good insight.  Schools are now more aware of gaps in the provision of career education and intend to use student surveys to monitor aspects, such as the extent to which teachers provide information about careers.  Some senior staff were surprised that many students considered their parents to have helped them the most in planning their future.  Overall, the surveys have shown that most students are positive about their school, expect to complete Year 13, and recognise that learning is a lifelong process.

Involving parents and whānau: Almost all schools express a desire to involve parents more in their children’s career education, however, many are frustrated in finding a means to achieve this aim.  There is usually a poor response to parent surveys and invitations to parent meetings at school.  As noted above, some schools have had an excellent response from parents by including them in a three-way discussion about goal setting and subject choice with the student and tutor teacher or dean.  

Working with employers:  Schools have worked with employers and businesses in a variety of ways over the years.  Those involved in Gateway have developed good relationships, although, in some cases, coordinators are concerned that, with increasing numbers of schools seeking business partnerships, opportunities for their students will diminish.  There is also a risk that when schools do not monitor the attendance and behaviour of their students in the workplace, goodwill for all may be lost.  

Intermediate outcomes:  A majority of schools have developed a career education plan that is based on data, and have also developed a strategy to monitor the delivery of career education and its effectiveness.  Schools have developed or enhanced their provision of career education and have improved the links between career education and guidance, and subject selection and pastoral care.  The main curriculum developments are integration of career education into teaching subjects (almost half of the schools surveyed at each year level); a module in Year 10 social studies (46 percent); and including career education and guidance in tutorial or form time (around one third at each year level).

Longer-term outcomes:  Principals in particular perceive CPaBL as having positive outcomes for students.  However, these are perceptions and even intermediate outcomes, such as improved engagement, cannot be directly linked to CPaBL (especially when the school is involved in other school-wide initiatives, such as Te Kotahitanga or literacy).  Longer-term outcomes, such as appropriate transitions after school, cannot be ascribed solely to CPaBL.  

Nevertheless, schools have cited outcomes, such as students being better informed, having improved skills in using careers information, making better use of the careers centre, having more realistic goals, making wiser subject choices, and having improved motivation, attendance and retention.  

Sustainability:  Principals, teachers and external support personnel, in most schools are confident that the funding, resources and support provided have enabled the school to review their career education provision systematically and to develop a comprehensive plan that sets a sound foundation for career education to continue to develop.

In particular, where CPaBL is incorporated in other school systems, such as management documents, the appraisal process, the pastoral care network, the self‑review cycle, and when teams are retained and new staff understand the school’s expectations for career education, there is a likelihood of ongoing enhanced career education in the school.

1. INTRODUCTION

This report provides information about how schools are implementing CPaBL and outlines successful approaches that schools may consider in their own context
.  

2. METHODOLOGY

This report is based on information obtained from interviews, surveys and documentation.  ERO visited 30 schools during September and October 2008 and interviewed key people.  Principals, CPaBL teams, and external support staff were surveyed at the end of the year.  

Before the ERO visits, schools were asked to arrange for 10 students randomly selected from each year level to complete a short questionnaire provided by ERO.  This information was processed by ERO and each school received a summary of the responses from their own students and the spreadsheet so that they could undertake further analysis.

Information collated from the surveys is reported in Appendix 2 (CPaBL team), Appendix 3 (principals), and Appendix 4 (students).  Further details about the methodology are provided in Appendix 1.

The next sections of the report provide information about the ways CPaBL was being implemented in schools and outcomes for teachers and students.  Suggestions for strengthening progress and impact are included throughout the report, and particularly in the sections on factors influencing progress and sustaining the developments.  

3. CPaBL IN ACTION

The intention of the initiative was to improve the quality of career education and guidance provided to assist students to make a smooth transition from school to further training or employment.  The aim was to build a school-wide approach to career education by developing a coherent programme across year levels, based on identified student needs for each year group.  

CPaBL is intended to develop teachers’ understanding of their role and to support them in making links between what they are teaching and possible future pathways for students.  This approach is intended to give students an understanding and appreciation of the relevance of their learning in school.  The Ministry’s expectation is that career education will be provided in an integrated way.  

Establishing the initiative 

CPaBL has been implemented in schools in a range of ways.  The approaches that appear to have been most successful are those in which the principal has taken a strong leadership role, has a vision for the school, and sees CPaBL as a means of working towards this vision.  

In successful schools the principal has worked with the board so that the strategic plan includes a specific reference to career education.  In some schools, the annual plan specifies goals and actions to support the strategic plan.  Often the strategic plan has a general reference to career education, mainly by citing the National Administration Guideline (NAG 1).  

As with so many projects in schools, the role of the principal as leader is critical for the successful implementation of the initiative.  The principal is not necessarily involved in the day-to-day running of CPaBL, but demonstrates commitment by providing purposeful support and allocating a senior manager to the CPaBL team, sometimes as leader.  When there is commitment at senior management level, time is made available for meetings, and clear messages are given that teachers are expected to participate in professional development and to make changes to their teaching. 

At the end of 2008, 63 percent of project schools reported that they had included career education in their management documents and 39 percent that teachers had development goals related to career education.

In some of the schools, the principal used CPaBL as a means of developing a different culture in the school.  The initiative was used to encourage teachers to be more student-focused and to recognise that students are likely to be more motivated when they see a purpose for being at school.  In one school a senior manager was designated the Pathways Director and has responsibility for the guidance, Gateway, transition and careers areas.

There is a greater emphasis placed on careers as a lifelong process.  An increasing number of boards, principals and senior managers are recognising the importance of career education and including it in their policies and charters.

Having CPaBL move careers from what is sometimes a slightly marginal operational role to having a more strategic focus and positioning is worthwhile. 

(Career Services adviser)
The team

A key element in the design of CPaBL was to have a team approach to managing and promoting career education in the school.  Having a team enabled a wide range of views to contribute to developments and enhanced the likelihood of career education being provided in an integrated sustainable way.

Teams varied in the nature of composition.  Those that included a senior manager were likely to have more traction and staff buy-in.  Teams were less likely to be effective when, in practice, they comprised only the careers adviser and the Gateway coordinator.  In some cases, the CPaBL leader was not the careers adviser.  Having someone other than the careers adviser as leader promoted the concept that all teachers are expected to play a role in providing aspects of career education and supporting students as they move through school.

Successful school-based careers teams were usually medium sized (5 or 6 members) and often included deans, a senior manager, the careers adviser, Gateway coordinator and representatives from curriculum areas.  In some instances, the teams had a parent, a student, a board member, guidance counsellor, or an employer representative as members.  This wider representation facilitates a broader understanding of career education in the school and also enables wider communication.  Although some teams had a large nominal membership, in practice, most of the work was carried out by a small number of people.  

One rural school found it valuable for the team to include a parent who contributed her knowledge and experience.  She had a long involvement with the school, which she, as well as her children and grandchildren, had attended.  As a result, she knew the students and staff.  She was involved with the marae and had also worked with vulnerable students.  The student representative in another school contributed useful ideas, sought feedback from other students, and conducted a session on CV writing for fellow students, using the development of his own CV as a model.

Often team membership, and the ways in which the team operated, depended on how the school implemented career education.  For example, if the focus was to have career education delivered primarily through the deans and form teachers, a pastoral group was likely to be represented on the team.  On the other hand, if the focus was on integrating career education into subject areas, there was likely to be greater representation of teachers with subject responsibility, either as departmental heads or with a role to liaise with specific curriculum areas.  

Effective teams were stable, well supported, and had a clear sense of purpose.  The members valued the knowledge and experience each individual contributed, and worked collaboratively to achieve their goals.  Some teams commented that they had benefited from their involvement by learning about other subject areas and that they have enjoyed the interaction with a wider range of teachers.  

The team approach was found to be valuable because it contributed to:

· sharing resources and ideas;

· shared responsibility for career education;
· school wide implementation of career education;

· communication;

· monitoring school wide;

· higher profile of career education; and

· sustainability.

Some team members expressed frustration at not being able to meet more frequently because of time constraints and the range of roles each member had in other school activities.  In schools where teams met regularly and functioned as a genuine team, there was often a scheduled slot in the school’s meeting timetable.  In these schools, teachers did not consider lack of time a reason for not meeting.

Many schools intended to continue having a career education team after the initiative had finished as they recognised that career education had a valuable role in enhancing student motivation and saw the team as one way of sustaining the developments.  

Implementing CPaBL

To implement CPaBL successfully you need a driver and the driver needs time.





(Principal)
Careful selection of the CPaBL leader is a key influence on the success of the initiative.  The leader may be the careers adviser, a senior manager or a school curriculum leader, but the person should have mana, credibility, communication skills, and a sound knowledge of the school’s systems.  The CPaBL leader should be someone who, with the full support of the principal and team, can get teacher buy-in.  Many schools have used CPaBL funding to increase the CPaBL leader’s (or career adviser’s) hours to develop the career education programme and resources.

Teacher buy-in

All sources of information indicated that buy-in from teachers was variable.  Teacher awareness of career education increased to a great extent and, to some extent, teachers were including career information in their class or form room teaching.  There was, however, still teacher resistance, illustrated by such comments as: 

Career education is not my job.

I can’t fit it in.

Schools increased teacher buy-in through a combination of approaches.  Some principals made career education a school-wide development priority and reinforced this by ensuring that expectations were documented in curriculum management schemes and performance management systems.  

Strategies were used to consult teachers of all curriculum subjects, to clarify the specific careers-related role in teaching each subject, and to identify the support that teachers needed to carry out this role.  Many schools provided professional development related to jobs that each subject may lead to and provided additional resources for teachers who teach careers modules.  Some teams have included representatives of curriculum subjects as members and others have identified teachers of each subject to take on a liaison role.  

Some schools have chosen to work initially with the subject teachers who teach career education modules, some have selected departments or teachers who were enthusiastic, and some identified one teacher from each department who was expected to provide leadership in that department.  Schools hoped that enthusiasm from those involved at an early stage would generate interest and support from other teachers and subject areas.  

A few schools have introduced a focus on career education for a short period, such as one day or one week per year.  During this time, teachers were expected to talk about jobs that linked to their teaching subject, and more generally about skills and attributes that employers seek.  The rationale for this approach is that teachers who believe they already have too much to teach will be willing to engage in discussion of careers‑related ideas for a short time, and will then realise that integrating careers information into their teaching does not need to take a lot of time.  

One principal warned that not all staff would enthusiastically accept the concept that their education responsibility is wider than their subject responsibility.  He suggested there should be careful consideration of what support and information teachers need to take on new roles.  He chose enthusiastic teachers first and provided individual support and mentoring for some of the other teachers so that they would gradually feel comfortable with career education.

Some specific examples of strategies that the external support teams have found to be effective in encouraging teacher buy-in are presented in Appendix 5.  

Professional development

The main use of CPaBL funding has been for staff professional development.  

Almost every CPaBL school that responded to ERO’s survey has given teachers professional development on ways to include careers information in subject teaching, and most have provided professional development on how to teach career education units (in particular the Real Game).  Professional development has been provided in a range of ways, including to whole staff groups, specific curriculum or pastoral teams. Teachers are sometimes not sufficiently aware of the range of jobs related to their subject, or of the study and training pathways that lead to these jobs.  In one school, teachers were surprised at the level of English required for courses at the local Polytechnic.  Teachers report that they found professional development and practice in using the Career Services website and Career Quest to be useful, both for subject teachers and teachers in pastoral roles.   

Career Services updated teachers on links between what they were teaching and current employment opportunities.  Information was provided in a variety of ways, usually separately for each subject area.  Strategies included opportunities for teachers to attend seminars featuring speakers who had a variety of subject-related jobs, and visits to a range of local employers or tertiary institutions.  Some schools have found that teachers who accompanied students on similar trips comment that going on visits with the students has been useful professional development for them. 

Some schools have given staff professional development or guidance on how to build stronger relationships with their students and parents.  Two schools used the expertise of the Resource Teachers: Learning and Behaviour (RTLBs) to help improve teachers’ skills in interviewing students and parents.  

The strategy to engage teachers started at whole of school (staff meetings), then delivered to school leaders and then into departments.  In the initial stage departments that had integrated career education programmes were key movers and shakers. 


(Career Services survey)
In some schools, the librarian was included in the careers education professional development, to support students in web searches and help staff to display career education material.  At one boarding school, the hostel staff were part of the school professional development and were given posters to display on the hostel notice boards.  The hostel staff became conversant with the Career Services website and could support the students in loco parentis.  

The external support teams from Career Services and School Support Services mainly worked with the school CPaBL leader and CPaBL team.  Half of those surveyed worked with senior managers and one third with the whole staff, deans, or other groups of teachers.  External teams facilitated network meetings of CPaBL schools, helped develop career education documentation, provided an overview of CPaBL in full staff meetings, and worked with groups and individual staff members.  

Most schools report that they found these services to be useful, although a small percentage was critical of various aspects.  Satisfaction tended to vary according to the expertise of both the careers adviser and the external provider.  Some very experienced careers advisers, particularly those with relevant post-graduate qualifications, believed that they had considerably more knowledge than external support team members, while careers advisers who were new to the position relied on the knowledge of the external providers.  

The main criticisms were a lack of clarity at the beginning of the project as the external teams developed their own understanding of the project, and the amount of time that was spent on paperwork.  Initially principals and CPaBL leaders were disappointed with the quality of support they received.

External teams were appreciated for their knowledge and some schools noted that the support of the external team had helped to maintain the momentum of the project.  The network meetings organised by external teams were valued, especially more recently.  Overall, most schools reported that they were positive, and that they appreciated the resources and guidance in preparing milestone reports, the Professional Support Agreements (PSA) and the Career Education Plan (CEP).  

The meetings held at our school with Career Services and School Support Services personnel present.  They were extremely positive, supportive and practical and did not get bogged down in documentation.

Regular support was given by Career Services.  School Support Services assistance was invaluable in creating the CEP etc.

CPaBL cluster meetings were held at regular intervals – that maintained momentum.  Brought the focus back when other pressures inevitably intervened.

The external support kept us on our toes.


(CPaBL Team Survey)

4. PROVIDING CAREER EDUCATION IN AN INTEGRATED WAY

The Ministry of Education publication Career Education and Guidance in NZ Schools
 (p6), defines career education as ‘… planned learning and experiences that help groups of students to:

· develop understandings, skills and attitudes about careers;

· make informed decisions about options and pathways at school and post-school; and

· participate effectively in work and society.’
Career education as part of the curriculum

The Ministry’s career education publication (p7) notes that the particular aims of career education and guidance for individual students are to: 

· develop self-awareness;

· become aware of opportunities;

· make decisions and plan; and

· take action.

Schools usually integrated career education by including specific teaching modules for three of the above components (Developing Self-Awareness, Making Decisions, and Taking Action) in a curriculum subject or in tutor time.  Schools were increasingly strengthening their delivery of the component Becoming Aware of Opportunities by encouraging teachers to include references to jobs that related to their teaching subjects.  

The outcomes to be covered varied across year levels and varied to suit individual students.  One of the intentions for CPaBL was that schools identify the particular needs of the students at each year level, review what is currently provided, and, where necessary, tailor their programmes to students.

Year 9 and 10 students were more likely to have career education provided through specific modules in a curriculum subject, while senior students were more likely to have individualised advice and opportunities to visit careers events or tertiary providers, or to be involved in work experience.  Schools were becoming more aware that career education included providing opportunities, especially at junior level, for students to develop self knowledge. 

Some schools identified particular year levels at which little career education was provided for most students and also identified gaps in content between one year level and the next.  Most schools did not have structured, coherent career education programmes, but CPaBL has resulted in improved provision at each level, and improved coherence across levels.

Principals have recently become more knowledgeable about the New Zealand Curriculum (NZC) and are seeing where career education fits into their overall curriculum design.  Some principals noted that career education fits well with the key competencies and with the concept of more personalised learning.  

The new curriculum places more emphasis on values than previously.  This changed emphasis strengthens teachers’ focus on the importance of giving students opportunities to explore values in general, and personal beliefs and associated actions in particular.  Schools need to plan coherent pathways specifically to support the development of the key competencies.  

Schools have adopted a wide variety of ways to integrate career education through specific units, such as the exploration of values in Year 9 health, use of the World of Work and Real Game in Year 10 social studies, careers research and CV writing in English at Year 11, using ICT skills to develop personal profiles, exploring the many careers that have a science or mathematics requirement, and industry visits in technology.  

Some schools used time at the end of the year, when the seniors were sitting examinations, for the junior classes to focus on careers – including playing the Real Game.  Some schools have reviewed the value that students were getting from the Real Game and have reduced time on this to six hours a year.  

Career Education and Guidance in New Zealand Schools (pp 28-29) provides a useful set of examples of career education experiences integrated in the curriculum. 

Career education as part of the pastoral care system

Many schools (47 of the 100) have reviewed the nature of their tutor or form time, and the role of the tutor teacher, and have strengthened the links between career education and pastoral care.  Effective links between these two key areas are more likely to be made when deans or the guidance counsellor are members of the career education team.  In schools where such links are made, the delivery of some aspects of career education is mainly the responsibility of the tutor or form class teacher, although links to curriculum delivery may also be evident.  

Some principals and CPaBL leaders have recognised that students needed more personalised support and that this is better provided by someone with whom students have an ongoing relationship.  This has led to changes in principals’ views on how form time should be used and to an extended form or tutor time.  This has provided opportunities for career education to be delivered in that time and for teachers to provide advice and guidance to support students on their pathways, for instance, when choosing subjects.  

In an increasing number of schools, the role of the tutor teacher has changed from purely administrative, such as marking the roll and reading notices, to a more pastoral role of developing relationships with students.  Some schools used form time for the careers adviser to run careers-related sessions; some provided Career Services resources for students to read; and some used the time for the tutor teacher to interview students or provide academic counselling.  Tutor teachers are not expected to take the role of the careers adviser.  Their skill is to know when and to whom to refer students for careers advice.  

Schools were becoming increasingly aware of the value of goal setting as a means of motivating students and offered open days for parents, together with their children, to meet teachers to discuss students’ strengths, goals and possible pathways towards those goals.  The goals, and progress towards the goals, were often documented in a student profile or development plan.  Several schools have reported on the positive outcomes of this exercise – especially as it was seen as a successful strategy to involve parents and whānau in gaining knowledge about options for their child’s possible future career and the curriculum choices that would support this.  

In some schools, only the deans or a small number of teachers did the interviewing, and in other schools each form teacher or tutor teacher did the interviews for their form or tutor class.  The tutor teacher had reports on each student from each subject teacher.  Some schools included all students in this process and some included only senior students.  

The changing role of the form teacher requires a mind shift and considerable professional development and support for some teachers.  The staff involved in goal setting were trained in carrying out the interviewing process, as it was a new role for many teachers.  
One school closed for lessons for the day and each tutor teacher was allocated students to work with.  The teachers were informed of the purpose and expected outcomes of the exercise, they were given resources and were trained by the RTLB in interview skills and in how to relate to parents.  The parents were sent personal letters of invitation and were allocated 20 minutes uninterrupted to meet the teacher with their child to discuss the student’s strengths, interests and values.  The times scheduled went from early morning to 9pm to cater for parents’ work commitments.  

The parents talked with their child about how long they would continue at school and what they wanted to do.  The goals were recorded and each term the form teacher reviewed them with the student and the results were sent to the parents with their reports.  

Teachers were surprised at the level of interest the parents showed and the desire the students had to involve their parents.  

One-off career education activities

Most schools have at least one careers-focused event during the year, more often for senior students than for juniors.  This event is often in the form of a trip to careers events, such as expos or visits to tertiary providers.  Schools that get maximum benefit from these trips design purposeful activities so that students are engaged in learning and their focus is on identified learning outcomes.  Activities include asking the students to complete assignments or worksheets, do a treasure hunt or, in one case, in groups take photos and on return to school prepare a photo story on a specific theme.  Some schools reported that they invited some of the less informed staff to accompany the students to the expos as a strategy to ignite some enthusiasm and to help them to learn about jobs related to their subjects.

CPaBL funding has been welcomed by schools outside the main centres as it has enabled students to visit tertiary institutions and careers-related events.  In some cases, students and staff stay for several days and attend lectures, and visit hostels. 

One school had a one-week focus on careers.  During that week there were lots of careers related activities and teachers were encouraged to integrate a careers theme into each of their lessons.  This focus had good outcomes.

Many schools ran a workplace day or week, during which students identified an area of interest and organised themselves to spend a day in a related workplace.  Not all schools see the benefit of this strategy because not all of the students take full advantage of the opportunity.

The concept of speed-careers-dating is growing.  Speed-careers-dating involves the school bringing together Industry Training Organisation (ITOs), recruitment teams (eg from police and forces), tertiary providers, Career Services, and local employers.  Students are allocated four or five locations according to their preferred areas of interest, and every 10 to 30 minutes they move on to the next meeting room.  The providers may present information, give resources and contacts and invite questions.  At the end of the carousel the students may complete a survey form for the school to collate and analyse the value of the exercise.  The student responses have indicated they have a greater appreciation of the opportunities available.

In a few districts, health boards are running Incubator Programmes for health-related careers through local hospitals.  This programme has given some students (and teachers) an understanding of careers available in the health sector wider than doctor and nurse.  During deans’ assemblies, guest speakers, including recent school leavers, industry representatives or tertiary providers, are invited to talk to students about their career path and what skills, qualifications and qualities are required.

TARGET GROUPS

As part of the development phase of CPaBL, the Ministry identified five target groups: students generally at risk of an unsuccessful transition from school to further education or employment, Māori, Pacific, refugees, and migrants.  Schools were intended to consider whether there were any groups of students who had particular needs related to career education, and if so, to develop strategies to meet these needs.  

In ERO’s end-of-year 2008 survey, almost all schools reported that they had identified strategies for students generally at risk and for Māori students, approximately 57 percent for Pacific students, 39 percent for migrant students and 31 percent for refugee students.  

Students at risk 

The students at risk of an unsuccessful transition from school often included students belonging to the Ministry of Education’s other target groups.  However, they also included others who were at risk for a variety of reasons.  In many schools, pastoral care networks were used to identify these students either in a general way or using a range of criteria.  Students at risk were often referred to the careers adviser by tutor or form teachers, deans or the guidance counsellor.  One school systematically identified at risk students by asking staff to check a set of defined criteria.  The criteria included: attendance; general achievement; achievement of literacy and numeracy requirements; health; family; and detentions and stand downs.  

In some schools, students identified as being at risk were asked if they wanted to be treated as a group or as individuals.  Some schools recognised that the focus should be on at risk students at Year 10 because this is the level at which they tended to lose students, particularly Māori students.  Clearly, the earlier these students were identified, the quicker action could be taken and support provided.

Often careers advisers had regular meetings with those students most at risk.  These students were provided for in a variety of ways.  Some schools established a separate class for them, some provided a transition programme in an option line, some provided alternative programmes within a subject, and some used an academy structure.  The students often worked towards unit standards, including those in employment skills.  Work experience was usually included, sometimes through formal arrangements such as Gateway,
 and sometimes more informally.  

Schools were offering more flexible programmes for some students and this often involved introducing new careers-related classes at senior level.  For example, one boys’ school has introduced ‘Trade Maths’
 at Year 13. 
Māori

Almost all schools (87 percent) developed strategies to meet the identified needs of Māori students, but few methodically tracked their progress.  

Some schools drew on outside support for Māori students.  This was often in the form of existing provisions, such as a Māori student careers day run by Career Services (such as Te Whakamana or Taiohi Ora), visiting tertiary providers, or using ex-students as role models.  

Other strategies included building relationships with Māori parents, running a noho marae
 and providing a whānau class or group.  In some cases Māori students were interviewed one-on-one during the year.  Some schools, particularly in the central North Island, were having increasing success in encouraging Māori students to go on to university.  Other strategies included: inviting Year 9 students and whänau to an open day to meet the teachers and share food and conversation before the beginning of the new school year; providing Year 10 students with study guides from Te Mana
; and having a Māori academy.

Schools need to recognise that meetings or ‘getting to know you community gatherings’ do not need to be held at the school.  School representatives can attend marae-based meetings and special events such as Mataariki.  The strategy includes responding to meetings that are established (including health group meetings) where there is attendance of parents and whānau.  This deviates from the norm, which is to call a meeting with the school stating date and time. 

Schools can be involved and promote the Cyberwhare concept and homework groups.  They should use the ‘cultural capital’ that exists in the area and take advantage of the career focus events for Māori students. 

Set up a specific Māori focus group with a mentor - met monthly and involved whānau in meetings - programme of active pathway exploration (but not based on data of need).


 (Career Services adviser)
Pacific

Career Services ran Pacific So’o and Fono
 days in some regions and Pacific Expos were also held annually.  

External support staff offered the following advice to support Pacific students to become engaged at school and achieve:

Create connections by first meeting with church and community leaders.  Again, schools should have Fono away from the school.  Where possible, try to timetable two or more Pacific students into the same class. 

We joined the Specifically Pacific Careers Expo.  We contact parents by phone prior to significant events.  At Fono we always provided food and often utilised Career Services specialists.  

We arranged visits to Pacific Island Centre or had Pacific adviser in to work with students.

Refugees

Schools do not always distinguish between refugee and migrant status.  Usually refugee students have come from a harsh background and have far more complex needs than migrants.  They have not necessarily chosen to come to New Zealand and the students may not be literate in their own language.

Where there are significant numbers of refugees in schools, the students are supported through the Ministry’s refugee programme, where community liaison workers work with the schools and families.

Where there is a diverse ethnic range, the students are often supported individually.  In at least two schools visited by ERO, senior staff had not realised that they had a refugee group that was not being sufficiently supported until they were asked about students at risk.

One girls’ school had a lot of Somali students and recognised that for these students to successfully transition from the school, they needed a lot of support.  The teachers were generally not aware of these girls’ background, so they were briefed on the extreme conditions the students had lived in before arriving in New Zealand.  Some students had not attended school, and the girls were not expected (by their families) to have a career after leaving school.  Teachers were told why Somali girls did not take particular subjects.  This proactive approach enabled teachers to be aware of cultural constraints and the need for focused career advice and guidance.  
Migrants

Migrant students come from a range of backgrounds, the family meets residential criteria and has usually chosen to come to New Zealand.  Career education support is provided for the students in a range of ways depending on their specific background and needs.  

Schools supported migrants whose first language was not English through: having specific ethnic meetings where appropriate cultural mores are observed; ESOL
 support; mentoring; providing computer facilities; teacher aides: one-to-one interviews: and homework clubs.  One school organised a tertiary day for senior migrant students.  

Some families of both refugee and migrant students lacked knowledge and understanding of the range of careers available, or had career aspirations for their children that did not match well with their qualifications and interests.  For example on one hand, some parents hope their child will enter a professional occupation, such as medicine, even though the student has a limited grasp of English and has not taken appropriate subjects.  On the other hand, there are parents who do not expect their daughters to go on to tertiary education.  

Careers advisers presented a range of related careers options to some families and, were working with community liaison support to provide suitable career guidance to others.

CAREER EDUCATION FACILITIES AND RESOURCES

The careers room

The level of board and senior managers’ commitment to careers may be judged to some extent by the physical environment provided for the careers team.  

It is ideal for the careers room to be located centrally, to be near the Gateway coordinator and near other student services.  This allows for interaction among key staff.  Some careers offices are in the school library.  This has the advantage of visibility and access to resources, but the room available is not always satisfactory.  

In some schools, the location of the careers room is a barrier for students visiting the careers adviser.  In one school, access is through the senior common room so junior students rarely visit.  In some schools, the careers room is in a distant part of the school and student surveys showed that many junior students did not know its location.  

Although some careers advisers identified concerns, a majority of careers advisers considered their office location was adequate or better.  

A significant proportion of CPaBL leaders considered the careers room space (43 percent) and storage facilities (49 percent) were less than adequate.  

Resources for staff developed by careers advisers

The careers advisers in some schools developed a package to go to all teachers or to each department.  The package was adapted to the content area of the teachers and also had general careers information that the teachers could use for their own knowledge or to hand out to students.  

In our pack we have Jobs Galore, Where to?, NCEA qualifications, curriculum flow charts, Career Services website links, What employers want.  We have provided 70 sets – one for each class.

In one school visited, the careers adviser developed a set of overhead transparencies for tutor teachers to use, and also distributed Career Services resources for tutor teachers to use when developing career plans with the students.  

Access to careers information

Schools provided access to information on careers through a range of media, depending on the audience.  

The library:  In most schools (86 percent of those surveyed) the library provided satisfactory computer access for careers information.  Most schools had some careers resources displayed in their library.  Some librarians helped students to access careers information, and in one school the librarian ran careers-related DVDs at lunch times.  One school included the librarian in staff professional development on career education.

Notice boards and display units:  Apart from the provision of professional development, one of the most common uses of the CPaBL funding was for the purchase of notice boards.  These were placed in the careers room and in various locations around the school to display current careers’ information and notices about events.  One school included on the notice board a regular question with a prize for the correct answer, to encourage students to keep checking the notices.

School website  

Several schools included careers information on their intranet, with access for students and parents.  Some provided careers information through their websites and others were planning to do so.  For this report, ERO reviewed the websites of the 100 CPaBL schools.  Sixty-one schools did not have either an accessible website or careers information on their website.  Of the remaining 39 schools, five websites were deemed to be of high quality, based on the criteria below:  

What makes a good careers site?

· A direct link from school home page

· name and contact details for the careers adviser provided

· location map and photos of the careers department

· information on what the careers department does

· year planner - what’s happening – kept current

· subject choice booklet information

· what to consider when choosing school subjects (where subjects can lead, eg why take science)

· information on choosing a career for students (this may include a link to Career Services)

· information for parents on supporting their child

· scholarship information

· links, especially to the Career Services’ site, but also to

· tertiary providers (university, polytechnic and other)

· ITO or apprenticeship sites

· job-hunting sites

· job-hunting advice.

CAREER EDUCATION AND GUIDANCE AND ITS PLACE IN THE SCHOOL

Including career education in documentation of school systems 

Ideally there will be a strong link between a specific goal in the school strategic plan and implementation expectations in the annual plan.  The link should then be carried through to expectations for all staff through departmental goals for staff development and student outcomes and the performance management system.  The circle would be completed with reporting back to the board of trustees on the delivery and effectiveness of this element of the strategic plan.  

Only a few schools have linked this full circle, but most have integrated career education into at least some of their system documentation and practice.  

Subject choice

Most principals and CPaBL teams believe that in their schools CPaBL has led to improved links between career education and advice and subject selection, and they think that students are making more appropriate subject choices.  

Some schools have taken the subject choice time so seriously that they set aside a day for the selection process, which included giving students and parents information and interviewing them.  In some schools, the students were expected to record a possible careers intention on their subject selection form.  

Increasingly, schools are setting up a process where curriculum options selected are checked against each student’s likely career intentions.  This approach helps students choose appropriate subjects to meet career training requirements and avoid selecting subjects that lead to a dead end.  (For example, by taking a set of NCEA subjects that do not combine to give University Entrance). 

It is of some concern to note from responses in the student surveys that most students do not recognise the need to keep their options open.  It would be useful for teachers to remind students that they are likely to have several different jobs over their working life, and to reinforce the desirability of not closing off future options when making decisions that may have lasting implications for their future employment.  For example, students may choose not to take science without realising that it is a requirement for a wide range of careers and that it is difficult to pick it up again later.  Schools that have a compulsory science requirement at Year 11 are facilitating wider career opportunities for their students.  

CPaBL teams have often said that although subject choice evenings have taken place in schools for years, there is now an increased awareness of the link between subject choice and the students’ goals.  Subject choice meetings are now more likely to include careers advisers, Career Services consultants, tertiary providers and sometimes employers, such as the armed forces.  Teachers are receiving training for discussing subject choices with parents and students.  

Course selection books:  Many schools had, in their subject choice booklets, shown the pathways for each subject, both at the next level and as a career, and to provide general advice about how to choose subjects.  Some information about careers was often included.  Sometimes the books presented information about a selection of careers and stated the subject requirements for local providers, or for each university or polytechnic that provided the course.  Other books presented the information by listing careers that each subject could lead to.  Many schools included some career information prior to CPaBL.  Recent developments in subject booklets included links to the Career Services website and a suggestion that students and parents look at the site.  Careers advisers are increasingly being consulted in the production of these booklets.  

Tracking students

Schools have a range of systems for profiling students whilst in school but generally do not systematically follow up the students after they leave.

While at school:  In many schools careers advisers had an electronic database with direct links to the student management system.  Some schools were still acquiring or modifying electronic systems to provide access to information that the careers advisers and other staff could use when working with students.  

The electronic system means that student information is recorded once only and can be shared by all those who need it.  Students can enter and modify their own information and can build up a profile over the years that they are at school.

The information recorded varied, but often included the student’s subjects, NCEA results, skills, interests and values, courses attended, work experience, careers visits, attendance, part-time work, their CV, family contacts, extra curricular activities, and career interview notes.  
Principals and other staff used the Careers section in student management systems such as Kamar or MUSAC when engaged in conversations with parents.  This facility enables the principal or dean to have some background on the student and to discuss the student’s planned pathway and the actions required to achieve it.  The principal usually added a note to show the conversation took place.

Some systems give different people access to specific pieces of information.  Many careers advisers are adamant that career profiles record only what students want recorded.  Some schools are exploring opportunities for students to have their own personal profile as they would on Bebo or Facebook, where they can have photos as well as downloaded documents.  Mahara
 is an option some schools are exploring to enable students to record personal profiles.  

Some schools maintained students’ career information in paper files.  In some schools where tutor teachers were involved in goal setting and subject advice, information was recorded in folders kept in the classroom so that students had access and could update them. 

Tracking of leavers:  Once students leave school they are rarely tracked systematically.  Careers advisers cite cost and time as the key deterrents to establishing a database.  They note that it would be difficult to ensure the resulting information is accurate and covers all students.  When data is only available for Year 13 leavers, it could be misleading and therefore of limited use.

One value of tracking is to identify role models from among former students to speak in assemblies, to be a link to a work placement, or to mentor current students.

Of those schools that do track their students, some do it only for those who leave from Year 13, and others note leavers’ intentions on their profile sheets or in a word document, but do not collate school-wide information.  

Schools are sent information on graduates from universities but some said this was only for students who enter university directly from school.  In some local authority areas, outside agencies follow up students, but the completeness of the data they collect varies, and some schools said they were not provided with any information about their former students.  The general view of the schools is that tracking students after they leave school is too time consuming and costly for the benefits gained.

SELF-REVIEW PROCESSES TO EVALUATE THE IMPACT OF CAREER EDUCATION AND GUIDANCE 

According to responses to the survey, 82 percent of schools had developed self‑review processes and 72 percent had carried them out.  This positive response needs to be tempered by the information gathered during ERO’s on-site visits, which showed that a third of schools in the initiative had done very little self-review and others had interpreted doing some surveys as being self review.  Some schools had carried out surveys but had not analysed them to inform their next steps.

Some schools already had effective self-review processes in place as part of an ongoing focus on self-improvement.  These schools used data at key stages to review current provisions, identify strengths and weaknesses, plan strategies to address needs, and to monitor the effectiveness of new initiatives.  They identified the data they needed and how to collect it in ways that did not take a lot of time but that provided essential feedback, which they then used to modify programmes.  

A majority of schools used the survey tools that ERO had developed as part of the CPaBL initiative.  Materials provided included some information on self review and a bank of questions that schools could select from to develop surveys for staff, students and parents that were specific to their own situation.  The surveys are also available in te reo Māori.  

Baseline information

An early stage of the project involved developing a baseline questionnaire that was intended to pull together into one place a variety of information about students and current career education provisions.  The questions covered information that Career Services, School Support Services, Ministry of Education and ERO thought to be important to establish a baseline, assess student needs, review the current provisions, identify areas for improvement, and develop plans to address identified needs.  

One of the first processes of the project was for each school, together with support from Career Services and School Support Services, to discuss the implications of their own information for developing their career education provisions. 

ERO’s analysis of this initial information showed that some schools put a strong emphasis on providing advice for each of their Year 13 students but provided very little for Years 11 and 12 students, even though many students left at these year levels and were possibly more in need of guidance than Year 13 students. 
Information about the current inclusion of career education in subject teaching

Some schools found that they had little knowledge about the extent to which subject teachers included information about careers in their lessons, or about teachers’ attitudes towards doing this.

To address these gaps, many schools surveyed teachers or, in some cases, heads of departments or faculties, about the coverage of career education.  Some used the overview grids (pp 40-47) from the Ministry’s publication Career Education and Guidance in New Zealand Schools 2003 
 as a basis for collecting the information.  

The surveys enabled them to identify what was being covered in career education and where the most appropriate place was to include these aspects.  In some cases, the school realised the information they had collected was not robust enough and had to collect additional information.  An example was when teachers taught more than one subject or level but only gave an overall response, so it was not clear that they included the topic in all classes they taught.

Responses to survey questions about including career education in their subject teaching enabled the CPaBL team to identify needs for professional development and attitudes to providing career education.  The responses were used to target professional development.  Surveys could be used at the end of the project to assess the extent to which teachers’ views and practices had changed.

Using the data

Teacher surveys in some schools provided suggestions that could be actioned by the CPaBL team.  Many schools talked to students or surveyed them to identify gaps and suggestions, and to provide a baseline against which future progress could be measured.
Some schools used the data as a basis for decisions about steps to take, and then decided on new career education provisions to trial.  At the end of the year, feedback from staff was sought and programmes modified accordingly.  In schools where professional development was provided for departments over a period of time, feedback from staff about the early professional development programmes was used to modify later professional development, and also to motivate other departments/faculties to consider ways they could incorporate career education into their teaching.

Collecting data for self review 

Some schools were clear about the value of bringing together all the available information so that a group of people, such as the CPaBL team, could consider it, develop a big picture of student needs and the match with the current career education provision, and identify the next steps.  

Prior to CPaBL, many schools sought student feedback on one-off careers events, such as expos.  One school noted that students usually like expos, possibly because of the time out of school, but that the usefulness or impact of these events may not be known or may be limited.  It was rare for schools to obtain student feedback on the career education programme as a whole.  A few schools obtained feedback from leavers, either through discussion or surveys, about the career education programme and guidance provided by the school.

Schools used a variety of groups and methods to monitor progress in different areas.  The extent to which teachers included information about related careers in their subject teaching was sometimes monitored through student surveys.  In the schools in which teachers were expected to include a development goal relating to career education, student feedback information sometimes contributed to the appraisal process.

Some schools included self-review information in the careers department report, and some in a report that went to the board of trustees.  
In some of the schools visited, it was found that career education at a particular level is provided for only some students (eg the transition class), or not for all students (eg students taking six subjects).  It is important that someone has the responsibility of monitoring the provision of career education at each year level systematically, as part of the annual review process, so that the board can be satisfied that the needs of all students are met.

Student Voice 

One of the best strategies schools can use to determine the impact of their programmes is to ask the students.  Eighty-nine percent of participating schools indicated they had surveyed their students.

We have just surveyed 10 students from each year level using the survey form [provided by ERO] and collated results.  We plan to survey the staff to find out the impact of CPaBL so far and also to consult for ideas to assist with planning for next year and beyond.  We will use student and staff feedback to modify / consolidate career education for 2009.

(School visit interview)
We surveyed Years 9 and 10. We added our own questions to the questionnaires provided by ERO.  Kids talk about jobs and money, but not about the skills, etc.  Did Years 12 and 13 this year and a student processed them.  Year 11 suggested the Careers Intensive day and got feedback on the day.  We surveyed Year 9 about their transition from intermediate school. 

(School visit interview)

A student survey need not be a comprehensive formal questionnaire.  Some schools conduct mini surveys after units of work, visits to expos or in conjunction with feedback on other aspects of the school’s programme.

ERO’s bank of survey questions allows schools to select those appropriate to their situation.  The schools visited for this report were invited to conduct a random survey of their students.  The results were collated and analysed by ERO.  These schools can now compare their responses with data gained through the collation of national data, as provided in Appendix 4.

The collated information from surveys of 50 randomly selected students at each of 25 schools shows that students were generally positive about their school’s provision of career education and 78 percent of the students intended to stay until the end of Year 13.  They were developing knowledge of their strengths and values from a range of subjects and a majority reported that they had learnt where to get information on courses, jobs, and qualifications from their school’s career education programme.  The students at higher year levels were more likely to have joined in or participated in various career education activities during the year.

Overall, students reported that their parents and whānau were most helpful in planning their future and the senior students tended to make more use of the careers adviser.  This finding reinforces the importance of schools considering how best to involve parents in supporting their children’s decisions about their future.

INVOLVING PARENTS AND WHĀNAU 

Some schools have expressed surprise that student surveys indicated that students found parents were most helpful in planning their future.  Based on this new appreciation, CPaBL teams sought ways to establish closer ties with parents and whānau.  

Almost all schools tried to engage parents and whānau.  They told parents about career education services, held meetings with parents and whānau that included career education, and used other strategies to engage them.  Schools have tried a wide variety of ways of involving parents but often without the desired outcome. 

Goal setting

Several schools successfully involved parents in the process of setting goals for their sons or daughters.  This usually took the form of a discussion between a staff member, parents and the student.  Schools sent parents a personal invitation and made an appointment for a specific time.  Some schools also included a letter that parents could give their employer stating the importance of the interview and asking for the parent to be able to attend in work time, if necessary.  Schools found that far more parents attended these events than usually came to more traditional report evenings or subject choice evenings.  

Parents, the teacher and the student discussed the student’s progress and together they worked out one or more goals for the student.  Some goals were very specific, such as achieving a particular NCEA grade for each subject, while others were more general, such as achieving NCEA level 1.  Specific goals with appropriate indicators are more likely to have traction. 

Parents found it more useful to talk to one teacher who could give an overview of their child’s progress and reported that they felt that they were being involved in a more meaningful way with their child’s education.  Teachers were also positive about the process and its perceived benefits.

Goal setting interviews with parents were very successful.  Attendance increased from 27 percent for the previous careers night to 78 percent for goal setting.  Every student and parent came to a 20 minute interview with the form teacher to set goals.  The interview began with a discussion about the student’s portfolio with examples of work.  Teachers were impressed by the quality of the discussion around the chosen work.  The school didn't want Years 9 and 10 students to identify a career, just a pathway.  Students identified a goal for school, a goal to do with their family and a personal goal.  

Senior students identified high-level goals, although often they related to a general area rather than a particular job.  Parents and students discussed how long the student would stay at school, and what they wanted to do.  The goals were recorded, reviewed each term, and sent to parents with reports. 

Parent evaluation responses showed that they felt they were part of their children's education, and that they preferred to talk to form teachers rather than subject teachers, as they believed they were more neutral.  

(School visit interview notes)
Meetings

Subject choice evenings:  Many schools included career information at their subject choice meetings.  In some cases, the careers adviser played a key role and led the evening, and in others, the careers adviser or a Career Services consultant was available to talk to students and parents.  A useful part of the process was for deans or teachers to ask about the student’s intentions for their future and to check whether the subjects they had chosen were appropriate.  These meetings tended to have reasonable numbers of parents attending.  A good model that one school used was to provide, with the course book, a list of suggested questions for parents to ask their children.  

Report evenings:  Often schools included careers information at their report evenings.  Some schools arranged for a Career Services consultant to be available and two held a mini careers expo at the same time.  One of the latter schools found it had not been successful as parents tended not to stay to read the information after they had talked to the teachers.  In one school, staff used laptops to access the Career Services website for parents.  In another, the student’s learning and career plan was on the student management system and could be accessed during the interview.

Meetings specifically about careers:  A few schools had tried holding meetings that focused on careers but they were generally not successful.  Very few parents attended and two schools noted that more teachers than parents attended.  Some schools were planning to hold Parents as Career Educators (PACE) meetings in future, but those who had held them generally found they were not effective in attracting parents.  However, one school held a careers expo that resulted in more parent participation than usual.  
Other parent meetings:  Schools commented that parents often did not attend school meetings, especially when their children were at higher year levels.  Several noted that attendance was better for meetings where food was provided.  One boys’ school had held a successful breakfast meeting for students accompanied by an adult male.  The careers adviser gave a brief careers presentation at the beginning of the meeting.  

Communication

School newsletters:  Careers advisers often included careers-related information in regular school newsletters, which included notices about careers events, invitations to parents to attend careers events, information about requirements for university entrance, links to the Career Services website, requests to parents to become employers for the Gateway programme, and invitations to contact the careers adviser if parents wished. 

Parent surveys:  Some schools surveyed parents about their views of the career education provisions but these surveys generally had a low response and did not provide information that could be taken as representing most parents.  Schools have tried a number of strategies to increase the response rate, such as offering those who completed the survey the chance to win an Ipod, and arranging for senior students to hand out surveys and collect them at report evenings.  These strategies were generally reported as not successful.  

Shocking parents’ response – only nine returns out of 60 parents. 

(School visit interview)
Schools have often used the survey bank provided by ERO to select questions to ask their parents.  Surveys have asked how schools can involve parents in helping their child in: choosing subjects, decisions about courses, exploring directions, information about careers, links to subjects and careers, speaking about the child’s school work.  
The parent surveys gave them a way to start a conversation with students and other parents and can raise awareness of many jobs available.

(School visit interview)

Schools with hostels:  Schools with hostels had particular challenges in involving parents.  One school tried to time subject choice so that parents and students could discuss the information during the holidays.  Another boarding school included careers information resources and posters in the hostel and trained hostel staff so that they could support students where necessary.  

Other ways in which some schools have involved parents  

Some schools suggested ways of engaging parents that they had found effective.

· Students develop a learning and career plan and the process involves discussion with their parents.

· Parents are phoned by form teachers at the beginning and middle of the school year.

· Careers-related activities or information are included as part of regular school events that are attended by high numbers of parents.

· A careers flyer is sent to families at the beginning of the year listing services available and contact details.

· When the careers adviser interviews a student, she prints off relevant information from the Career Services website, and sends a copy with a letter to parents about what their son or daughter is interested in, what subjects would fit, and, in some cases, suggests work experience that would be appropriate.  

· Parents are encouraged to contribute to career education by talking to their children about their own career history.

· The CPaBL committee attended a marae meeting about supporting students.

· Parents are sent text messages about careers-related meetings.

· Feedback about career education programmes and advice is sought from parents.

· Messages are placed on local radio (including Samoan radio) about careers related meetings. 

· The school organised a Pacific speaker to talk about their career journey and the importance of education.

· Year 13 students and their parents attend a meeting about university courses and student loans.

5. WORKING WITH EMPLOYERS

Establishing relationships 

Schools have worked with employers and businesses in a variety of ways, often over many years.  This relationship has been a partnership arrangement that benefits both the schools and the employers.  It may involve staff and students visiting workplaces or personnel from the organisation coming to the school.

Schools have commented on the importance of developing and maintaining relationships with employers, and on the time they spent carefully matching employers with students.  Student work experience may be an imposition on employers, as they need to put in time and effort with students who often have little experience of the demands of the workplace.  Consequently, although most schools can generally find the placements they want, it is getting more difficult as more students in their school become involved and more local schools are seeking partnerships.  Some careers advisers commented that they had put a lot of effort into relationships over many years but were now finding that some employers were less accommodating as they had had negative experiences with schools that had just started to involve employers and had not taken sufficient care.  The current decline in the economy is compounding the problem because small businesses are having to focus even more on their core business and do not foresee taking on new staff in the immediate future.

Schools in rural areas or small towns have limited options for the ways in which they can involve employers.  A local employer who takes on an apprentice, may not be able to provide work experience for another student for the next four or five years.   Some jobs, especially in some professional careers, are not available locally.  For instance a student who was interested in architecture could not get work experience because the closest working architect was 80 km away from the school.  

Work placements  

Employers that have provided work placements for students include local authorities, local development agencies, banks, and retailers.  Other organisations have provided placements related to trades, such as hairdressing, building, early childhood education, farming, and hospitality.  Contacts are also made through parents, former students or the employers seeking students for part time or holiday work.

Some schools provide an opportunity for all students at one or more year levels to spend time in work places.  Work experience can range from one day observing or shadowing someone with a particular job to spending two weeks actually carrying out some of the job.  Some schools expect students to find their own work placements and believe it is useful for students to negotiate with the employer about what they will do and the hours they will be at work.  Other schools try to find work placements that match the student’s interests.  

Schools have involved employers in many ways.  

· Students in a life-skills class work one day a week at The Warehouse and get a certificate.

· Employers come to the school to talk about law, accounting and engineering jobs.

· The human resource officer of an organisation talks about what qualities they look for in an employee and how to apply for jobs.

· The local bank has a scheme through which it offers holiday work to students and employment once they finish their tertiary qualification.

· The local Rotary organises work experience in a wide range of professional careers.

· The school has set up a business partnership and has developed good links in the local community.
· Local businesses provide sponsorship for school activities.

Providing information

Some schools invited employers to speak to students at school or year level assemblies.  Some speakers talked about what is involved in a particular job and the pathway they followed to achieve it.  Other speakers talked more generally about the attributes they looked for in an employee, such as punctuality, tidiness, accuracy and interacting with clients.  Schools have found it useful to have someone from outside school to reinforce these messages to students.  

Where schools have involved large organisations, they are able to get students experience in a wide range of work-related activities.  Students learn about the wide variety of jobs available in any one organisation.  One example is the local council, which has jobs in accounts, town planning, library, legal, roading, building, animal control, community development, environment, parks and reserves, and sport and recreation. 
Benefits for students 

Students benefit from these relationships by learning more about particular jobs and by learning about the wide variety of jobs available, particularly in the local area.  Those who have work placements through Gateway or other work experience initiatives learn specific skills that can lead to qualifications and, in some cases, jobs.  Many schools have found that a few students were offered apprenticeships as a result of Gateway placements.  Employers may have felt more confident in offering work to students they had got to know through work experience schemes.

Some students find by trying a job that it is not what they expected and they can then explore other possibilities.  It is better to do this in a short-term way at school than to take a tertiary course to gain qualifications in a particular area, and then to find later that the job does not suit them.  

We have to be more creative.  We have set up a business at school with a coffee machine paid for by Gateway and with Barista training provided.  The students pay to use the machine and sell the coffee to staff.

(School visit interview)

OUTCOMES OF CPaBL

Outcomes for the school and teachers

Principals surveyed by ERO said they believed that career education in their schools is now planned strategically to meet identified student needs.  At a school-wide level, career education is linked to other key aspects of the school, such as subject selection and pastoral care networks.  

Seventy-nine percent of the CPaBL schools have developed a career education plan based on data and some schools have obtained information that they have used to improve the structure of courses and option lines to match student needs.

CPaBL has led to a more effective career education programme being provided throughout the school and to greater coherence of careers related programmes, such as Gateway and STAR.  

The survey responses indicate that almost all schools established a team for the CPaBL project and many plan to continue with the team.  Teachers are more aware of career education and understand how students are more motivated when they can see the relevance of the subject.  An increased number of teachers is now linking subject content to use in future careers, and are including references to subject-related jobs and careers in their curriculum programmes.  However, even teams that are enthusiastic about their progress acknowledge that teachers usually consider their main responsibility is to cover the curriculum and to ensure that students achieve credits for NCEA.  Teams are reluctant to ask teachers to take on more work and usually only a minority of teachers actively incorporate references to future jobs in their regular classroom teaching.  It is important that strategies are in place to maintain and increase teacher involvement and participation once the active phase of the CPaBL project comes to an end.  
Other outcomes have included: an increased focus on vulnerable students, tutor teachers being more informed about their students’ needs for career education, more flexibility for students, additional course, improved links with parents, and more robust systems to track and support students in their pathway. 

Outcomes for students
The ERO surveys (see Appendices for details) indicate that most principals consider the current provision of career education in their school as being effective in meeting the needs of students at Years 9, 10 and 11 and very effective at Years 12 and 13.  Overall they consider that CPaBL has, to a great extent, led to a raised awareness of the importance of career education for students.

Schools have justifiably noted that it is too soon to identify student outcomes that result specifically from CPaBL, but there is a perception that students’ skills in locating and using careers information has increased to a great extent.  Senior staff and careers advisers also believe that students have increased their knowledge of what they might do when they leave school.  They further report that students have developed their self‑knowledge and their understanding of the relevance of school to their future goals, and that target groups have improved motivation and achievement.

Schools have noted other positive outcomes that indicate improved career education provision for students.  These outcomes include: wiser subject choices, more realistic goals, improved skills, better use of the careers centre, better informed students, and improved motivation, attendance, and retention.  

6. FACTORS THAT INFLUENCE PROGRESS

Challenges to improving career education

Time:  Most responses from the survey of CPaBL teams cited time as the biggest challenge to the implementation of CPaBL.  In particular they noted that there were considerable demands on staff in meeting NCEA requirements and the demands of internal assessment.  They also commented on the difficulty of arranging a time for the CPaBL team to meet and for all staff to come together for professional development.  

CPaBL leaders have often acknowledged the value of the initiative in funding extra time for promoting career education concepts, developing career education programmes and resources, and interviewing students.  Many are unsure if the school will continue to fund this time allowance after the initiative funding has ended.  Although 59 percent of schools increased the time allowance for career education staff during the project, only 35 percent plan to continue this after CPaBL ends.

Teacher reluctance:  Despite providing professional development, schools have some staff members who see their role as teaching subjects rather than students.  They are not necessarily outwardly negative, but they do not engage in the concept of career education or in professional development on how to provide this for the students they teach.  

Changes of key staff:  Progress in some schools has been hindered when key people such as the CPaBL leader, careers adviser, or senior manager leave.  In some cases, staff who have been employed after the staff have had their professional development have not sufficient knowledge and confidence to integrate career education into their teaching.  

Teacher relief:  In some schools, staff have not been able to participate in professional development because of the small pool of teacher relief staff available.  In other cases, even when the relief is available, teachers prefer not to leave their classes in relief teachers’ hands.

Support:  In some cases, senior staff have not given the team appropriate support.  Examples of this lack of support have included: not ensuring that teachers engage with the project, not attending professional development sessions, limited time allowance for the careers adviser or CPaBL leader, inadequate careers space and unwillingness to relocate or upgrade the careers room, inflexible timetabling, and an inadequate, and sometimes not transparent budget, for career education.

Facilities:  Careers advisers can be hindered by poor careers storage, display facilities and computer access.  

Coverage: Often it is a challenge to ensure that career education is delivered in a planned, systematic and integrated way for all students at all levels.  The challenge is not only in the provision, but also in the monitoring of this provision.

You can’t do things in junior classes and assume it will filter upwards.  

 (CPaBL leader)

Small schools:  Small schools have difficulty in providing the range of subjects required to meet the individual needs of all of their students.  Often small schools are rural and there are extra costs in getting their students to expos, tertiary providers and work experience.  It is also more expensive to give staff professional development and, in some cases, it is difficult to arrange professional development at a time to suit the school.  

A large amount of time and effort has gone into this project - my personal feeling is that bureaucracy has outweighed positive gains.  People have been finding their way, with more time being spent on development of paper work etc and insufficient time being available for important discussions with students.  The work required for a small school has been the same as a large school with fewer resources of time and personnel. 

 (Principal)

Other:  Other challenges to implementing CPaBL are collated in the survey responses.
(See Appendix 2, question 16).

Often CPaBL leaders note the hindrance to effective implementation of the project, but follow this up by explaining strategies that have been used to minimise any negative impact. 

Factors helping to improve career education 

Team:  The team is the single factor cited most often in relation to improving career education.  Schools commented on the value of the team, the advantages of having input from representatives of key areas of the school, being able to share the workload, and support provided for team members through the challenges.  The enthusiasm and expertise of the careers adviser was also seen as crucial. 

Other:  Many of the factors cited by some schools as challenges were seen as positive factors in other schools.  For example, the support of the senior management team, the increased staff willingness, buy-in and awareness, and the funding provided by the initiative are all seen as contributing to improving career education in many schools.  (See Appendix 2 question 15 for more information).

SUSTAINING THE DEVELOPMENTS

The CPaBL initiative has sought the commitment of a lot of people and has been allocated significant government funding.  Principals, teachers, and external support teams (Career Services consultants and School Support advisers) have gained new knowledge and skills and, as a result, students have benefited.  The challenge now is to sustain the momentum once the current two-year focus on career education and additional funding come to an end.

A positive element in the design of CPaBL was that schools were explicitly advised that the funding would be for two years and that it would be used to develop a career education and guidance programme and systems that would sustain it.  

Many CPaBL teams and principals consider that the careers education plan provides a foundation for an on-going programme.  In these schools, there is now a greater understanding of the links between career education and students’ pathways during and after school.  A coherent, career education programme has been developed across the school and clarifies where various elements of career education and guidance are to be provided in the curriculum and pastoral network.  

Strategic and annual plans:  If schools include career education in a meaningful way in their strategic and annual plans, career education will continue to be monitored and reviewed at a strategic level.  However, some strategic plans include only general references to career education and some annual goals relate to activities, such as attending professional development, rather than to results or outcomes.  
Developments in career education are more likely to be sustained if strategic and annual plans have measurable goals, and if responsibility for monitoring progress is specifically assigned to a member of senior management, or to the team. 

Career Education Plan:  Most schools have developed a CEP, or are well on the way to doing so.  These plans should document expectations of teachers and show how the school delivers career education and advice at each year level.  The CEP should include outlines for lessons, resources for career education modules, and subject specific suggestions about how teachers can include references to careers in their own teaching.  The CEP should clarify how career education fits with subject selection and pastoral care, and the school’s understanding of career education.  The CEP should include links to the strategic plan and self-review cycle.  These links help to reinforce the importance of career education and provide a means of sustaining developments. 

Expectations of staff:  The schools that have documented expectations of staff to include aspects of career education in their teaching (63 percent), and those where teachers have related annual development goals (39 percent) are better placed to sustain developments such as changes in teaching practices.  It is likely that these schools will monitor the delivery and effectiveness of career education programmes and guidance.  In some schools, each department or faculty has one or more goals for career education and progress towards these goals is reported on annually.  

Self-review:  Schools that include career education in a robust self-review cycle are more likely to sustain the developments.  Self review will contribute to sustainability when schools have a clear understanding of what they are trying to achieve with their career education provision, have developed indicators of progress and outcomes, and have collected data to monitor progress.  A majority of schools report that they have developed such plans, but most are in the early stages of carrying them out.  It is important that senior staff check that all students are receiving the career education and advice that they need at each stage of their schooling.  The person responsible, in consultation with the team, can then prepare for the principal and board an overview report that identifies priorities for the next year.  

Teams:  Most schools report that they intend to continue with their teams.  Schools recognise the value of gaining a wide range of perspectives on career education.  Team members can remind other staff about including career education in their teaching and can provide resources to facilitate this.  Teams can continue to consult other staff about their ideas for developing the school’s career education programmes and about any support they need to deliver career education.  Members can also support each other in ongoing development and review of the school’s programmes.  The teams that include a senior manager and members from across the school are more likely to continue and to influence developments in school programmes for career education. 

Supporting changes in teaching practice:  Professional development has provided teachers with new knowledge and skills.  More teachers are now including references to careers in their subject teaching and are linking curriculum content to future use in the workplace.  However, the extent to which this is happening is highly variable.  Schools will need to identify ongoing professional development needs, and develop strategies, such as providing resources and ongoing professional development, to support teachers.  They will further need to monitor the extent to which career education is being implemented.  Schools can then be more confident about the sustainability of specific career education modules and programmes.  Professional development needs of careers staff should be identified and addressed.  Some careers staff have post-graduate qualifications in careers guidance and others may find it useful to study for the post-graduate diploma.  In addition, some leaders and careers advisers may benefit from professional development on leading change and in planning induction strategies for new teachers and teachers in new roles.  

Delivery of career education:  Career education is being delivered more widely across the school, with schools identifying the most appropriate way to provide career education in their own context.  Many schools have embedded careers activities into subject programmes (eg social studies, health) at junior levels and include a range of activities and events at senior levels.  Some schools have included goal setting or learning and career plans in subject or form time.  If these good practices are reviewed at regular intervals in course time, or as part of report evenings, they are likely to be continued.  

Goal setting for students:  Schools that have developed goal-setting approaches that include timetabled meetings with parents to discuss progress towards the goals are likely to continue this practice.  The schools visited by ERO reported that staff were positive about these meetings and that parents also valued the opportunity to have time to discuss their child’s future.  The parents see themselves as being involved in a more meaningful partnership with the school.  Some principals commented on the importance of ensuring staff were provided with appropriate professional development to carry out this new approach. The strategy is more likely to continue if staff feel confident and see the value of the approach and its impact on student motivation. 

Tracking of students during their time at school:  Some schools have established systems to track students’ progress, pathways and future intentions, and many are planning to do this.  If staff find the information gained from tracking useful, they will refer to it for various purposes and are likely to ensure that relevant data bases are kept up to date.

Cluster meetings:  Schools have found the cluster meetings to be useful for sharing ideas and supporting each other.  Continuing these meetings would be useful in sustaining developments.  If other schools were also involved, the meetings might enable key ideas about career education to be spread more widely.

Funding and resourcing:  Developments are more likely to be sustained when schools continue to maintain the level of resourcing provided during the project.  Although 59 percent of schools had an increased time allowance for careers staff during the project, only 35 percent of teams said this would continue, and few principals stated that the time allowance would remain.  Many schools are still at an early stage of embedding the developments and progress to date may be jeopardised if schools have not allocated sufficient resourcing to maintain the momentum.

CONCLUDING COMMENTS FROM PRINCIPALS

Almost all principals believe that CPaBL has led to improved provision of career education in their schools.  Of the 32 principals who made an overview comment, only three were negative.  Negative comments referred to perceived excessive bureaucratic requirements that the principals claimed took energy away from implementation. 

Below is a representative selection of principals’ overall perception of CPaBL. 

· Teachers can see the value of being there for students in future as well as today. 

· Staff like it, they see careers as part of what they do.  If you can connect with a student over their future, you get closer and can help them more.  

· Fantastic! It was fantastic because it created a lot of philosophical discussion!

· A very worthwhile exercise to undertake, our surveys suggest our kids/staff are far more aware now about careers and various options.  Our records are more accurate.

· Career education is a balance between providing enough information for setting goals and planning, yet not encouraging students to leave for the first job they come across and not gain the qualification that they should stay for.  It’s a very individual topic and each student should have as much individual attention as possible not whole class.

· CPaBL has been timely and its approach effective. We have had a very capable project leader and although not every aspect of the work that has been done has been fully implemented we are well on the way. It certainly has provided an opportunity to move us into the New Zealand Curriculum.

· CPaBL has assisted in helping provide some learning content. Teachers are more aware of the importance of setting teaching and learning in a real context and pupils have the opportunity to become more aware of relevance of classroom to real life.

· CPaBL has been a valuable strategy to link learning to life beyond school, to create a wide understanding of 'learning' in our community, to encourage the students to understand the relevance of their learning beyond the school gates and to link wide community (business, industry) with school.

· The initiative is great.  Eventually we'll be able to make it work for us.  At this point in time we cannot see any tangible improvements for students.

· The structure of a school really limits what we can do.  Staff don’t want to be out of class doing professional development for something while losing their students.  But CPaBL has increased awareness of staff that we are responsible for understanding about our subject and that we are all responsible for a student’s pathway!

CONCLUSION

Overall, almost all CPaBL schools are positive about the initiative and perceive many benefits for staff and students.  Features that principals and teachers liked included appropriate resourcing, valuable professional development, the concept of a team approach to career education, helpful support from the external support teams, better understanding of the uses of data, and opportunities to network with other participating schools.

Ross Hanna

Contracts

Manager










� � HYPERLINK "http://www.minedu.govt.nz/educationSectors/Schools/Initiatives/CPaBLCreatingPathwaysAndBuildingLives/ReportOnImplementationCPaBL.aspx" ��http://www.minedu.govt.nz/educationSectors/Schools/Initiatives/CPaBLCreatingPathwaysAndBuildingLives/ReportOnImplementationCPaBL.aspx�





� In July 2008, the Ministry of Education published on its website an earlier ERO report on practices that have worked in some CPaBL schools.  


� Ministry of Education, Career education and Guidance in New Zealand Schools.  2003.� � HYPERLINK "http://www.minedu.govt.nz/index.cfm?ID=12645" ��http://www.minedu.govt.nz/index.cfm?ID=12645�


� Although Gateway is not intended to be for students at risk, some schools said they used it as a way of providing for students at risk. 


� Trade Maths at this school is designed to give students planning to go to a trade a basic level of mathematics that will help them get an apprenticeship, and then be able to do the calculations required for the trade.


� Noho marae includes all phases of an overnight stay on a marae or formal Māori context.


� Information about Te Mana is on the Ministry of Education’s website.


� Career Services' So’o workshops and Fono meetings to encourage young Pacific students to dream about their futures and start researching how to make their dreams become a reality.


� English for speakers of other languages


� Mahara is an open source � HYPERLINK "http://en.wikipedia.org/wiki/Electronic_portfolio" \o "Electronic portfolio" ��ePortfolio� and � HYPERLINK "http://en.wikipedia.org/wiki/Social_networking" \o "Social networking" ��social networking� web application.  It provides users with tools to create and maintain a digital portfolio of their learning, and social networking features to allow users to interact with each other.


� � HYPERLINK "http://www.minedu.govt.nz/index.cfm?ID=12645" ��http://www.minedu.govt.nz/index.cfm?ID=12645�
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